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GENERAL INTRODUCTION TO A PLAY OF ACTIVITIES FOR THE NUZBERY SIX
EURCPEAT SCHOOLS
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Nursery school is one of the most important lirks in the

long educational chain leading the child to adulthood. It encouragzes his

physical, intellectual, moral znd sccial development. The play and other
activities in which the child takes part ensble him to acquire knowledge of
a whole host of things at a level of conceptualization which rellects the
daily advance in his ability to manipulate his native languags. Finally,
nursery school prepares the child for the otherwise difficult business of

starting primary school.

This tesk is es stimuiating as it is difficult and its
successful completion depends upon tne school talking the child with his
)

interests and his nesds as its starting point. His interests raise

questions which he wants answered. His needs must be catisfied.

Interest--centrad education involves respec o the child's

spontaneity. It is baszed on of all his interests -- his ego, his

life and that of his frisnds, set--up and his school, his

He wants to
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imnediate surroundings, plant an

zplore the world around him, and this urge for discovery must become the

driving force in hig education.
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Tploitation of the childig

the pretext for a few cupnerficial clbservati wracy, within the

frameworls of the child’s possibilibtiss the should act at the

deepest level possible, stimulating all his physical and mental skills, his

sensitivity, his creative sponitareity and hig need to erpress himself in all

possikle ways.



-7 TR/2>1c /7" B

§

Llthougly observation end experiment are, in theory, the

wiole series of nursery school activities, one should not loze

sight of the fact that these activities must 2lso stimmlate the child tg

reflect, compare, recsor, make judgements and perhaps even ebstractions,
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lead him to & nigher level of thournt and. this is perhaps the most important
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%

point, > the basic for strengthening his gresp of his mother tongue.

Trhe educztor will group various activities irvolving expression
around observation evercises and give the children the opportunity to express
tuemselven through crective activities, either free ond individual or

organigzed and sccording to the situation,

1

It should Ve cmphasized thet ot this early age all

developmertt end learrning take ploce throt The classroom atmospherc

a o leasure and work done

must therefore be a cheerful one where discovery

with a smile becruse it is o basic need which can bhe sccomplished through
pley which, most of the time, munt Te a pretert for learning and understanding,

gelf-expresasion and creation.

The mony skills learned at nursery school pave the way for
&

Q

ckilles to be learned at primary school throush. among other things, an

<

improvement in the grasp of the mother tongue, the acquisition of elementar

:

concepts zind a graduel introductiorn, at the came elementary level, to symbels and

to abstract concepte.

'ng introduced to & preparation

crto only =~cquired by older children - reading, writing and

Leal activities. Prer exercises will be undertnken in the

last nursery schoel class and carafully selected and calculated as

to cuantity but will not include learning the skills themselves.
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Through these and other exercises geared to encourazing the

child to develop his mind, the nursery school will be an effective me

preparing the child to carry out and adapt to the worlk of the primary

:

3
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At the nursery

ion and the child must b
The plan of acs

of activity ang give examples.

of tha -

The work

which are too detailed or too

The content of

young children.

and motivation geared to their =
influence, from this young age,
Work must bhe car
Child psj
on idea that th
determined by learning processes

From the outoet

le

ST 3 n "y

confronted with various

patterns triggered or altered.

It should exnloit

28 an

VIT LD
sohool; worlk must be plonned as s continuous
e considered as an individual.
ivities must set out the various categories

eacher must not be hampered by instructions

the plano.f activities must be suitable for

it their learning capacity, provide stimulation

d their nature, and aim to have a positive

on the child's whole development.

ried out in the light of the results of
rehology has entered & new phase and research

e ild's intellectual develnoment is larzely
at an early age (Vandenplas Holper, Louvain) .

the child must be stimulated by being

situetions ~nd by having specific behaviour
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The new method should involve organizing the education

proce to creste naximum ohrgical, social, moral end intellectunl develooment

this will earich the childtz relationship with other children and his social

life in zeneral and, at the seme time, create an aimosphere in which the

Y

child con work on his own and as  a member of o [roup.

4]

arents should be informed as to the nursery schoolfs ai
P ould 1 1 to the nursery schoolts aim

and the worls method used. DSpentancous colloboration will not f2il to be

forthcoming Trom the well--informed parent who displays an interest in the

develonment ond future of hig child.

The outline plan of activities aims, apart from some
methodological guidelines, to mive genernl cnd specific information on the
subject. The teacher can uvse this as o boasis for organizing her work sco that

5,

the following

time - ore achleved to the fullest extent :
Tor the child 4o develon and thus fulfil himeelf

‘1 N
Desnibie

- child®s personality and shaping it without losing sight of
individual to e socially Ladepted
- the transition to onrimos nee *here easier by

rvsed but dnd

&

rect prepara o hs mad t*v ©9.

f/gﬁr‘ .

Thuz, the worlt of the nursery school will sometimes bg

compensitory in nature. The fret thoat dren are at different stages

of development on entry to nurserv school is largely due to the backzround

o

of their carly years. Different boclhgrounds stimulate emotional, social

and intellectual development to diflerent extents. The nursery schoel

ms — which suvm up the goesls of the nursery school et the present

must, therefore, attempt to £ill any gaps and put everyone on on egqual footing.
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"TII., SOME ADVICE ON TEACHING METHODS

et o

The methodological guidelines will only achieve their aims

if used flexibly.

Conmscientlous preparation
The precisge aim of each activity must be defined and the
proper mezns used to attain it. Some attempt should be made to graducte
the means used. The teacher must preparc the day's work thoroughly if this
.

iz to be achieved. It is useful io draw up 2 work plan for a given period

(week, month or term), charting both continuity and increasing difficulty.

It coes without szving that the c¢hild must be interested if
(o] O
the work is to be fruitful. Spentaneous interest on the childte part may
be a starting point but it should be borne in mind that the real art of
the teacher is being able to stimulate and guide the interest which is
(&) j&)
vital to productive work.

4

Practical work could be bosed on curricula, that is to say

o

pre--defined learning s

tems which specify the following elements :
the aims, the stage of derzlcpment by which the child will have acguired

a given concept or aptitude, the teaching materials to be used and the

means of establishing that the aims have been achieved,

Such methods, however, must not be devoid of flexibility.

runber of factors

to take into account a

to ench class of children or dictated by particular
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[0}
i.-J
o
-
2
[o]
l,-..J
s}
Ll
o3
¢

velopment, composition of the group,

tiie need to go more deeply into some asnects, unforeseen

events, time available etc.
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cooehivity

activity must pervede the nursery school.

An stmozpnere of T
It io the tencher¥s art which creates this atmosphere by providing interesting
€ 1,

learning situations. In group activitien all the children should work together

in hermon’’.

Tha child lesrns throush action. The teacher must stimulate

3

and guide the child’s action and help him and give correction where necessary.
The child muct be corvected ; o case in point is correcting him when he does
not toke core of his school fthings properly. DSponteneity and freedom should
never pocome evcuses for carvelessress and indifference and an effort must

be made to put the child right.

i the child must be active is

The nrinciple which cagerts

of great generslity. embrecing monusl activit:, hodily activity znd mentel

end intellectunl ectivitr. It is of particular importance for the development
of the mother tongue. The children must be encournged to talk spontoncous
and. active longuage £711lls chould be encouraged rather than e more or less

nagsive wderstonding of the lanmuage used by the teancher. Mistales must

be corrected, but indircotly so thot the child does not lose s spontancity.

The :Com of the o

The zenersl atmosphere of the cless must be one of properly

is to be respected. Certain

L

constructed freedom 1T the svponteneity of the

,

limite must be impozed unon absolute F and these are dictnted by

particuloar activities which would ncl otherwice he effective, and by the

of the clasg. Alter . for example, the children may move

about frec [m in the course of some oot isitlies, there must also be times when

4

Lo mtorr

they
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Ceﬁtre) of 1nterevt

A theme Tor activity is only meaningful if it con command

1

the child¥s interest. It would therefore be o good idea to group a certain

‘rom the field — which

o
[

number of activities round o centre of interest taken i

should widen gradually -- of the child's experience e.g. nhis home, his street,

his district, his town, his garden, the p and the forest, zaimals and plants.

Plav

Free or guided oral expression is of great importance for the
develonment of the mother tongue. Iach linguistic group must have one or
more nurscery school clesses of its cuwn in each of the schools so that this

[ o)

mey take place in satisfactory conditions.

Completely free plar iz an iniregrsl part of the activities. It
g §13]

has intrinsic valve. In addi n to free play thers is organized play which

is specially guided with a more or lesg specific cduceational aim in view.

It should be remembered that every nursery school activity is more or less
in the Torm of a game and that, even. at this age, the child needs to be able

to try his strength in a situstion that is geared to his possibilities.

the children

- 5

Inuwvwd“ 1 work ,nd group w

The individuval differences of the children should be borne

are concerncd with the

in mind when the work is plonmed.

childts wmastery of the mcther tongue, the lkuowledsze he has acquired, his ability

to concentrate, hig and his interests. The vital diff--

Tking alorg and as a membver of

ere~tiation can be o o group.
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Bach cnili does hic

oW Work (

sy

ey

on the s wubhject

ALY the child

work individuolly ame

The teacher follows ceach child and sets, evoluates,

-

work on an individunl hes Differentiation ig clear

SLE .

work. As much individunl help o8 poseible

children getting behind and to ens children

vear integrote properly.

carl

aroup vork

o
]

clags s divided into work groups v

it din with the children's prefercnces but also accord
the teacher mer deom necessary (e.g. nmixed ability gro

ckﬂdrw1wm,utme&@)

wvitie

The

The various groups could do actl

different of the some svbject.

1 not be Held ¥

aspe ct

ok and the wesker ones will be enco

x o will be gredual

o

v ironed out.

Group worlk is a first step on the ro

Within one clnass the dif cnees between the work

ke G

ChG

related to the amount of work soi cegrec of difd

carry It ou (Other remevls o oten

cctivities

following pters on the plan of

irnting,

directs
er-cut i
muet be glven to prevent

who

ad to differ

culty and

g mesh
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modelling, building etod.

-

or on different subjects.
and corrects

v this type of
slower

arrive during the

which may be chosen to
to criteria which

that

11’"7@

11
the weaker

Paele

a ot differernt levels

more advonced children

uraged, and tane

o

entiation.

vorlouns can be

Sroups
the time recuired

od are included in the

to
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OUTLINE PLAW OF ACTIVITIES

Developuent o f the global

LAs soon ag any attempt is mode to divide nursery school
activities into a certain number of groups it immediately becomes clear
that there is always some overlap. This is bocause, ultimately, every activity
contributes te the development of the global nersonality, which is a complex

phenomenon,

The act of educating involves o certain amount of
compartmental ization to deal with the various aspects of the personalit:
The components of the perscnality, which are separated for practical purvoses,

o

are in fa ucbeﬂylhkaimﬁjﬂmnMpmﬁnm
The complete set of nursery school activities can be divided,
according to the main components of the persorality, into groups, each of vhich

concentrates on the development of a special aspcect of that perscrnality.

Aow-motor skills s

AD

1. Physical education and hygiene

o

T

2. Development of crentive and artistic

o’

ilities

o
".J -

C. lMornl and socinl 2ducation

D. Pevelopment of logical

General activities

—>
e

2. iathematical activitics

The activities suggested by this ocutline plan under the
above leadings are all polyvalent activities concerning the childfs personalit

as a whele aiming at education of body, mind and emctions.

General ecducation in the motor skills and artistic and

musical educstion are integrated into it.
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£ EDUCATTON I3 THE PEYCHO MOTON SKILLS

s s

'U'l(

This will m‘”u tno child avare of his body and bring any
deficiencier to light. DIxercises will ensure that the body develops
hermoniously ond the child keeps ffit.

Phyeical edveotion exercises should normally be gomes which

[)

ore played in a wappy, reloxed atmosphere. lost play, whether free or guided
3

malkes o direct or indirect contiibution to physical education.

2. Plocr
The development of the globael personality is enormouvsly

influenced by plav, he it free or guided.

The nursery school shou ntain s number o 1oy areas
The nurser; hool should cont mumber of ploy areas
vhere the children con ploay together. A child of about 5 is able to invent

cad respect rules.

Social relationag?

. XY T R A SR . I Iy
S vill be estoblished ”til}:‘(}ll{—;u ThAC cLscovery

er chilaren although the thiz idea will not be

Play provides man7 pccasions for activities comnnected with
cvery aspect of the persove :

adl il& wi]1 be trai in ceoordinating
movenente 1w the precision and specd

which

and experiment, to acquire
11s and to enrich his

ougzn the meny opportunities to discover
j L knowleds Lncrezse verbal

(1

LLE ATl

ctional experience.
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Madame MONTIESSORI states that play brings the child help

towards living. This help could be summed up a3 follows @
- as developing cognitive and motor skills through experience ;

-~ as producing happiness ;
ring the child's own necds ;

- a3 providing the posgibility of satis

~e

- a5 moking 1t possible to pley many different parts

Cobi L.

malzing it vpossible to live in o gygety; sercne atmosphere j

!
0
w0

- a8 making it possible to learn the respect of rules.

The child plays at belng and doing, and the transition from
eal to unreal is an easy cne. The school must therefore encourage symbolic
play. The teacher must onrovide toys ans othar materials for the children
who will use them according to their own interests, needs and level of

development.

Educa *100 cf thc senses

(a) Ixercises involving sight and hearing

<

These cuorcises should gradunlly lead the child to breal down and

differentiate what he scos and hears.

The nursery school pupil finds this difficult since nerception

is very much a global thing at this a2ge. The exercises should therefore

be turmed into educoational g
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people, birds, planes

Lcal ingtruments.

who says then softly

for noises blindfold ;

noisc.

their eyes and listen corcfully

for example, a chalr being

&

runing woter, o drum

for the cothers
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the noises and sounds s

Locati:

[

wellking light

loud and soft
imitate loud
play 2
.t

digt nouish

walking

turm up the volume of

Py
Ly

ident: the

the teacher beats time

acrngsa the playzround.

VY e
.,n,

no

chair is moved

along,

ow -pitched

1 movements

m
m

noise

§
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notes of varying loudnass on musical

£

en with +

produce
and th any inanimate object

gently or roughly s

1y or heavil: -
o/ -/ ‘

notes on the piano
and soft notes
on the piano getting louder ond louvder, then softer and softer
procession cowing cleser and then moving off
he various comporcats of o noige, c.g. the noise of someone

the noise cif a car or nlenc going past

the radio, TV or tape -recorder ;
soU of vericus musicel instruments :
to her footetens with a tambourine as she wolks

The children should hesr the noise getting louder

neprer |
lools for a hidden object. The teacher (or one of the children)
bourine harder when they pet worm and softer when they get cold

get the
or far o

Yol ] S
a child walks

is coming from close ty

2 bird is coming from

)
T3y
L8Tens

foot

L.
SROR A



covnd outside the clossroom -

~s aoguired in motheratics

Y

indFdeg ond muet wolk townrds o noise @ o dog barking,

OF

-

ringing a triongle heling plaved etc.

roises that come from the left  the right, above. helow, behind,
3
/

2 bhell

-+ the teocher moves the source of the noise and the child, with eyes shut,

st indicate in which direction ¢

er and the fox : somecone ig the hunter, someone elge the fox

'i

O

he west of the children nre the forest, The fox barks ond the hunter, who

o

18 weoring a blindTold, must find him.

CHT
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Underateons

¢, perceiving,

discovering, comparing, locating,

nelysing ond interpreting
ils ¢ colours ond shopes -

pictures

-~ secins the vorious elenents of o set

in the set

H

-~ separatiny the olements and pubting

@
,_>
[§n
=]
=
o
?~

ing for similorities ond differcnces in vorious pictures

s of fomiliar objects o
~usinr bricks of various kindo @ shape, colour, thiclness :

adows and outlines (trces horses or mice ) ¢

pize of wvarious objects ond the correct word to

: o big, smoll, long, middle -sized. short, low, etc.

:cts to given

B,
! o s
legs

H

-

near or far, inside,

vorious objects ¢ oon the right or lelt,

on v v fropt of, behind, avcund otc.

H 7

~ wnderstonding relationships ¢ cow-milk--buitter ; corn-flour-baker-hres

relatioqpesister, brother, father, mother, uncle oteo. 3

Vhat do we make oacocvee with 7 Voo does cesee?

¥

CTOUD Aentical objects and pictures of objects

vy
O

&
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e
-~ imitatingy ostances

-~ regroupling objects of

- COmpa

. 16 -

& the missing detail in a picture

and movements

1
the
- noticiny srmmetrical shapes

the two halves of a disgram or victure -

ring Glagrams and pictures with tiles, rods,

understending of written words ¢

objects
plusg picture books

- giving children of 5

5

intelligonce. A picture bock contoining

him feel that

anc.

the child want to recd v making

Exercizes to encotrage maumnl dexterity and

peonle

puzzles

the childts

to look at.
soages of

reading is
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in a picture :

ete g

name, the

Tiuernce sengit

Ther ivity

o

text will make

a necessity.

viesual attenti on

- a variety of construction gomes,
fittirg them together or putting them ‘n rows;
- ads to melke them supple ; »nlacing

hold

FEPrsS o
e ?

with

To coordina eve and tne Land

ting out, wticking,

eg ¢ cut

~ doinT precisicn

aving etc.

Silling in,

a point

] P -, am . s - S s e

—~ usiny nensg and pencils ete. @ practising using a
etc. o

~ pa'uting oand drowing 3 €inger peints, brushes . wax

things
buailding with

the

plasticine and clay ° playing a

one irto the nert,
files or rods ;

hands on  the

2 an object in each hand and

musical

a

tracing lines with

orayons,

1 colour mixi
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Remark
Jenals

It is un to the tsacher to rike the hapny me

the chlld™s spontanei’ty cnd the need to guide Il

T

correcting must e done discrcetly

£ . R 1 ST RN S 7% FOpN
theoe exercipes should he “n answer to she ne

inary treining of to orepare the ohild Tor

vriting ard drawine of

preceded by a game. The child can play at heing

m oo as to moke a cor

total respect of

il

vhere individuel ~rd grouv work is more

e’ for

2o poseible drawing should be

hundred times before going back to wiere he started. Then the arm will male

Ty - L N J . NN N . 1., PP
the some movenents with bin sestures in the neer
the loons with

of cdanting the novem

O

ol

very erercisc should invelve some sort of prosression, from the bro

oY

The une netruinents cshovld also involve &

multicolicured stones, fing coloured cb ruches, fine

pens et

R

in pencil on a

O T CA R TP i - A s -~ o . - o
nis hornd end worlting on a lerge nurface encourages

legitinate to

since the

N e P e L e e o o e e _y v e -
towards an attempt at mestery ond 2 HOYT 1O

wlt at first.

subtle gestures impossivle or extrer

nue to a restricted spa

Dboldness and

CG.

adest do

rery omell

the swallow looping the loop a

Wi

o
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Practical exerciseg

Drawing l'neo and figures
- shopes and movements but o zet »nlan
- upwerds and dowmwards arcs

7Zig-2088

. S S B
- straisht

lines a given point
fenice postr, rain drops, smoke, the arches of a wridge,; heols i
fellirg emow, pebbles on *the road ;

- g line joiming two points ;

- the Tringe on a towel (lincs towards a restricted purface) :
- prass in the ficld (lines towards a non-restricted surface
-- completing various disagrans
- parallel lines -
-~ broker 1ies

g)

- circles of increasing and decrsasing eize (string of pearis) :

- dolned up lines

\

e loopz? aravesques, spirals (wavos; sraken, snalls) o

- reloping a rense of ohservation by precise imitotlion, coordinstion by

vhole and ctaying pover by gradually lengthening

o/

grouning elements wt

the nesnions ¢
-« ugsing svmbol:z ¢ dots, croumes etc,
- covyings oub wnares on labels (left to right).
TOUCH and the sense of kot and cold

T rxSL

Some examples @

24,
- LG ¢
- feeling the difference hetween o hard and a soflt object

vter, leavier
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T

- comnarine the temperatures of di

!
iy

ferent objects by touching them s

Ivkew~rm etc.

B I T B g . .
main trstes ¢ sweet; sour, dbitter eto.

1 . N ) [ B, O S N B 3 b . T ey gt e
- degceribing the testes, separating then into plecsant and wnpleacant

- actively nercelvi of various oujects ¢ flowers, scents, fruito,

chemicrls ete.

identifying cortain emells and deseribing thom

i

< comprrins snells.

o
.Lm(,"‘ H

Aol

rected

Attention concertration will e constantli: by properly &

education “n the mobor wlriile which will ~raduvally bring the ehiild o be awore

of hig bodv and helr him to zrasp spotbiel relat

thzt such exercises will he worked into whatever

out 2t the time.

Memory will be ftrained by learning pessages by heert and carryl ovt little

»
pg

duties.

Both free rnd directed »lor will oncourage ottoation, concentration, ond

R = ey e T
the child avey from s

staying power ond gradually les colly plav.ox:

TO DrIimAry S5clooL

attituds towards 11 ensure o grmooti

and plosronT once
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~ reading from pictures -
~ recitiny verse.

Articulating :

w doing impromptu and systematic word-—pronouncine exercises
o - s hi ¥

- reneat raymes ¢
: e snoken syilable
- ckwards ;

- accentuating a given syllable :

- finding the zame sound in different words.

Hemarls 3

e 1 B

It is extremely importent for correction of the promounciation exercises
to he Lfully done.

¢ worde,

— uginz real objects, zimple wings, file cards and boolis @
f J ¥ i e g i

~ gtimalating the child's iwmeginztion

- interpreting separate nictures in a2 series

- buildin~ vy stories from a series of pictures -

- pUtting & series of pictures into chronological order

grasning the main idea, seeing and explalining some important details

- looking for intentions end feclings 3
— talking about obhjects, animals, flowers, books, big pictures etc. 1o
wilen vocabulary ;
- gettirng the children to mime and imitatc characters iv 2 story or nursery tale
-~ having free conversation around subjects of personal interect to the children
- getting the child to cescribe what he did and saw on holiday, over the
weekend, at friende?; out

-

— describing the characters and their relative imporitance in the storv.
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Freeing the child from the fear of speaking :

ring the cohild to enjov speaking and communicating threough special

()

¢ birthdays, red letter days, a undertaken collectively ete

- retellines infteresting little stories :
~ putting on frequent pupset shows to encouvrage the children to express
thempelves freely and spontaneously

wey with various children, particularly the shy ores

to music, art and plar

- chanting words in time 1o v talking zbot @ pretty picture, discussing

the rules of o geme o

¥

- recoriins children who tellc well

- orgonizing games ¢ guestions end answers by throwing a ball round a ring
of sected children ; telephone games 3 nlay acting 3 acting out nursery tales

and stor: ¢ zames where everyone playe 1y enecific part ebco.

Remarl :
Avoid discouraging the child by Correcting him clumeily or too harshly

correction should stimulate ra > than discow

ace. The teacher’s langusce

should be & model for the children.

of game throucsh which the child

The Tollowing activitles are included

v .
21D ecte ore

this meang that thev are motivat

Working with paper, weaving ond basketwork etoe. (see also A 3
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(b) Modelling
The same remark as for menual work is true as regards choice
of snbjectm. Plasticine, clay, plaster, maleshift materials, sand etc. can all
be used (see also A 3 (b)),

-

Dreming and painting

N
o}
N

The child szees drawing and painting as 2 langusge. The child

can express his visions, dreams, fears and desires in his own way.

Materiels and tools must be varied. Proper equipment makes

for eesier work (see also 4 2 (Bb)).

‘d) Music and singing
The essence of thece activities is to make a special
contribution to creating a happy atmosphere at the nursery school. They should
not, tbarefofc, be subjected to a fixed +tinmetable :

-~ doing exercices in rhythmic education : the child must move his body or his

limba in response to certain noises and sounds

1

- doing movements and rhythm natterns

e

- beating time to nursery rhymes

¢

~ getting the children to meke up rhythms : with their fingers on the table,
with their feet, on their knces ;
- moving the body in time to music

and hounding in verious wayn

B

=~ using percussion instruments : cymbals, keyboard instruments, kettle -drums,

sleighbells, ORFF instruments g



- accomanyving

- learn ng the

recorder

H

meling the children list

= doing rhythmic movements

Living to
COPTZTﬁ ralu% ;
to agree to freel;

rules, which are esscential

From the the

behavicour and action will 1

simple melodies entailing

be laid, during lan-uaze activities, by
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sttention and

en to suttable records
o owalikong, ruming, Juepinz, cskipping, olanping etc.y

e obe
Iacoica

crried out in o contim vay through
ﬁﬁnl ing work will mean that the children will bave
. will
ib L1L become a hebit to them to follow certain

for inter-nersonsl relziions,
oretical point of view, the foundation of moral

exarmples taken

from nursery tales and stories.
TiE 0F LOGTICAL THOUGHT
4

fa

A lorge
yield opportunit’

of logical thought.

mumber of activitlies

es o

mder headines

make the Tirst otep towards the develorm

selection, particularly

7
o

1ous

)}

-~
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N;th@ma%acal activities

Certain mathematical activities are also conducive, to a large

extent, to the development of logical thought

These activities are comprised in the set of exercises presen

under this heading with a view to preporing children for mothematical activities.

(a) Bxercises to stimulate the acouisition of certain basic notions
Hotilons of topology :@
In-Treat of, benind, uwp, down, below, above, on, under, near, far Ifrom

a suort distance, a great distance, next %o, between, to the right, to

the left, horizontal, vertical etc.

notions will be experienced and expressed during physical education
and riiyythmic exercises and during organized play. By actually handling
the ohjects arowund him the child realizes that they have properties which

5
b

can he compared emont themcelves.

Motions of size
large~sma11? thin -thick, long—short. wide marrcw. high--low etc.
~ the reliative nature of thesge notions ;

-

- compariscn ¢ bigger, smaller, less etc.
Notiong of shape :

- rownd, rvectangular, scucre, triangular ;

- determining the shape of an object or o figure

~ making shapes : drawing, cutting out, folding, modeclling etc.:
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with different shaped bricks
chrld with
to

- varied
- femilisrizing the
getting

exercises

solid bodie cube,

5w
[ .

the child racn intultively the di

2 surface and a olid

(b) Activities with sets

an

Remarlk

Throush of concrete object

1

which will cons

atep alony

which will become incressir

The nomoer of elements in
important notions can alresdy e grasped at the
Large and small sets :

lot

- deternl

of elements, few olements, one el

» natural

&3

setn

various chil

in clegs

- forming cets objects,

i

er of elemernts 3
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a

g
b

snhere etc.

ffercnce hetween

& the

patn abstract

thought,

.

out their foture schedl

no importrnce. Certai:

nursery school stane.

cment, no clements

dyen etc.y

- a cloger together and separating them agoin.
The children notice that wmoving the elements about does not affest the oumber
in o cet of children, the children move zbout - the number is not affected.
Question @ fAre there more elements in a set when 1t is more spread out ?
a mmber of a small receptacle, then into a large one :
they £111 one of the receptoncies more thon the other but the number of

"o
e

menensed

¥

make experimer’

@
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Sub-cets according to a speciiic property :

grovning elevents according to shape, colour

- comparing two structured scue: giving o

largest etc.

P TA 3 ey
; the caildren 1

clkte comparisons by jud:

The notion of —umber
Hesearch by Jean Piaget hasg
acqulire the notion of number at a relatively

a proverty of an object hut of

relative judgsment

shomm
lete
a rcet, the monipu

EE/2310/74~E

thickness, 1engck? agze, sex ctc.;

tlorger,

Do not have the children count the elements
ing length,

4

Ty ol
height, di

2tagC.

lation of

lead the child to zcguire the true notion of number.
Couvnting objecis @
ne child uwnthinkingly imitates the numerals he hears used by the peonle

around bim., The natural order of these numernls is learrned quite quickly
a mechanical way. At the aze of five, the child rcoulres withcout much dif
the technicue of mechanical comnting. He will noint +to the objects while
reciting the numerals, without, in most cases, having a clear idea of the

novion of rvamber.

It is not recommende

echool, because the only

the real notion of number more complicatad.

d systemetically to practiee this

stances

thet the child can only

smaller, the

Since nurber is not

sets will gradually

in

ficulty

kind of courting at the

result would be to make the acquisition of



Grasning numvers globally @

v havine the children compnre two or more unipcient structured sets, whosc

elements orc errenced in different weys. The children must recosznize that

<

- comparing ‘n o global woy natural sets from the child®s surroundings

- comperins in a glovwal way dlograms comteining symbols (crn‘ ses . dota eto.

Arithmetic :

at the cge of five children will slready carr7 oul in an intultive ond

gpontoncons way, simple overstions dealing privcipelly with addition end

subtraction. As they draw neesrer to the start of primery school, children

feel the need to use muwbers. Taelr curiosity moust, ot fthe time, be satisiied

boing made & pretext for counting exerciies

or explicit omerations. The teacher should be content to wer questions

sbout figures correctly but to do neo more than tiot ¢ for example the figure
(mumber) on the calonder. Lering o osolid enough Toundation for the later

L.

acouisition of the triue notion of number and i1te correct use

bt

effective thon peeulodmovladgze based on refleres and mechand

The evercises in shovld lead the child grodusliy to
hecone recentive to mathennticel th The shoul? be able to

accuire a clear mund corrcet notion of the Tirst numbers. But id necessary,

to avoid o preponderorice of mechanical eXerciset.

environment 5 specinlly de

cquipmert for zemes will ell provide the opportunitiesrequired for yoing

childrer to develeop thelr moethomntical skills. The choice of moteriale and

oy et PRV S Sy e -y
EERR T %,,‘ (S TCIEE N (SR <k
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Handling

1

i also uselul for improving the child's vocabulary.

naturally promote him to handle things and this is

brondening expericnce and knowledga,

and social development.

As reg

£

activity s tased, is is recommended thot

development, interests L principal needs e borne

>

often relcte to the childts zex.

Various exercises,

in view, comtribuate to prevaring the
ry school Tor logical thought about

It goes without soying thatl these

to the development of the glovel personality.

1
2
<k

=

ag reached.
given the opportunity to sort
reasonably spont

objects, in aldition to its

It will influence his m

*ndividual differences in

in mind.

et
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reaction to materials shows the

and classify

nize the child's surroundings

taneously.

general intrinsic value,

The young child's curiosity

he foundation of his

cnte 17 emotional

2rds the nature of the ohjects on which the child's

level of

These differcnces

each with o gpecific objective
child for the mathematical activities

5ot

his activities.

activities also contribute

*
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V. TRAESITION FROM WURSERY TO PRIMARY
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SCHOOL

e

slthough the nurs

whose moin toelr ig

in the primary school, such

and

The education training of

process where ench ph

of the nursers” school

of the primsry school.

nd mothe

ies madle

y

and nsychologinal wholes. Ther

the nursery school

\

in addition to their more general

leorning,

hematicn.

1G 7O LUARN 70 DEAD

P

In

ordor grm& 1y to arouse

rceceasary to bring the child into contact

cbaolutely esmentinl to have books

1,

thiem or tell storics.

$ell them.

read

A
e

Lo

stories again or to ro Anzr

must e richlr and intelligently illust

to nrepare children
a preperation cannot

on

e necesgerily prepores

contain elements

motiend

e cre the same elements as

vities, with

in the proper cense of the term,

cry echool should not specifically be or

] w

directly for

carried out

individual are the result of &

him for the next. The

which are alsc part of tue

activities are complex

up of 2 large number of elemente vhich fit ‘nio different

those
the result that thes

the child

rile,

to

alzo prepare

4

read, to write and to o

deaire to

v

read,

with books. To this end, it is

The

7211 use them to look at the

oke made available to children

soted.
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In practice, reading preparation exercises are inseparable

from the nerceptusl-motor exercises aimed at writing preparation and similar

preparator]” Works

Preparing to learn to read should lead the child to acquire
a certain number of specific abilities, such as @
- on adequote mastery of langunge
- & gertain level of visusl end acoustic discrimination :
- the first stages of an understanding of symbels

-

- the development ¢f & proper understanding of spatial relaticns and th

o}

2bility to corcentrate.

In this arce, the task of the nursery school is as follows :
to leadl tihe child to perform activities which encouraze the education of the

erses, which develop the intellectual skills, in particular language, and

o]

which increase the ability to concentrate and the understanding of spatial

relations.

The exercises must be selected and administered according to

certein methodological principles :

~- subjects should be chosen which are appropriate to the mentality and
experience of the children : exercises should be incorporated into games
and. sbould reflect themes from real life and centres of interest ;
varescion from ezsy bo difficult, from concrete to abstract, from real
cete through pictures to symbols, siould be adopted

~ the children should be encouraged to participate actively. It hos been

stated that these concepts are not taught, ther appear noturally through

the ivities of life. Ther must develop functionally, that is to say,
in response to a need, which, where necessary, is created by the teacher ;
- exercises should be rezulorly repeated in order to consclidate the skills

L

acquired. The various categories of exercises will be able to be praciticved
repeatedly throughout the yeer in different contexts and on different themes.

effective.

&
Lo}
0]
ot
5
@
=
o}
o

Short, regular repetitions
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g the child letters and numbers

wo write in

a2 question of preporing the child

Throueh carefully selected exercises

Fad

O

exercises in grephic skills, the ch

accuntomed to the different shapes he

toge of the preparatory worls,

to the child'=s position ot the toble,

5

in menual

“ld should gmont

coneiders

will come across

1 o -
the real sen

for the ort

dexterity

anecusly ns

in writing.

ble importance should be

to the child®s o

nolcding the pen, brush etc. he ig workiing with.

To achieve
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organization of spoce.
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CONCLUSION

i s Bt B

Py preparing children indirectly for the activities of the

(LA i

primory school, nursery school fteachers =31l help them to meke a smooth

tronsition from nursery %o primary school.

They will also, as far as this is poszilble, con

a certain equalization of opporitunity at the outset.

St
2%
#*

#*
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vi. FINAL REMARKS OF A PRACTICAL NATULE

The exercises listed under the verious headings of the
outline curriculum above are intended, above all, to point the wey and provide

examnles,
The list is neither evhavsiive nor restrictive.

The guidelines and remarks on tcaching metheds which accompany

)

the curriculum arc irtended to do no more than remind teachers of ceria
facts, in order to induce them to tackle their task, each according to her
owm perconality, in full sworeness of the bosic wvarying nrinciples and of
the latest findings of scientific research in the field of education and

teaching.

No theoretical knouvlelge is of cny value if the teacherts
personality does not ensble her to put it to good use in order to give life

v

to her work, make it i: cesting and fruitful.

A written nlan of activities will always be almost exclusively
corcerned with theory. It will never be zble to free the teacher from the
obligzetion to use all (his or) her ability %o put the advice and examples

p

contrnined in it into prectice in the form of a sound glohal teaching vrogramme.

, Any real teaching progromme, ot the nursery school and
elsewhere, is; in fact, global in scope. The teacher must not forget this
fact when faced with a syllobus which, through comparimentalization, does not

4

favour o wnified apnronchs



by
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External compartmentalization, which is inevitable for reasons

of componition, should not disturb the natuvral wnity of activities whose

aim is to develop o complete personnlity.

of recent scientific discoveries, the

r8le of the nurscry school has talien on o new valve. This up-grading bringo
with 1t increased responsihility for the perscn in charge of guch o schools

The tesk will be more dififlcult, but will also bring more sotisfrcetion.

in the plon of setivites cover two

yearst work ot nursery rchool, for children of from 4 to 6 years of age.
Heoturally, the exercises amclected for the youngest children,

althovzh having the same objeotive in mind, will he ensicr ond more suiteble

for the mental ond physical development of o child of 4. They will be morc

varied, shorter and will be more purely plaororiented then thosc selected for

children of 5.

Those sctivities which arc clesrly aimed ot preporing

7 gchool will not be introduced wntil the

for the wo of the prime

year, ond some of them not until the second holf of t second year

for exsmple, is the cose with nctivities pus the graphic

actical exercises demipgned to prepore the child for mathenatics.

certain p

It will be left to the teacher to exercise

orgnnizing the moterial.
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The nursery school teacher, who is in a position to constantly

oboerve children as the werform the most varied types of activities, will,

and should, be able to notice cerftain sisms and sympitorms of deficicncies

which could be mitigated or even eliminated by medical treatment or remedial

training, 1f detected eocrly enough. It is o muestion, above all, of psycho-
Tn this

motor defects, defects of the sensory organs and speech delects.
er g to convey her suspicions and observations

attached to fthe school : the doctor, the psychologist and the

t
erea, the r8le of the tench

C e .
to epecializte

®



