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 IFNTRODUCTION

The pmogranme for the four%n and flfth year 3 is DI OVlGlOﬂula
The comnﬁleré' 1ack of previovs etperlence in this ares means that its
suggestions musi be experimental and that individuel teachers pust be allowed

4o interpret then with = certain degree of freedom.

Bearing this in mind, however, there are arguments in favour
of limiting fourth- and fifth-yeer work to one book of the core~
course foreoch yeer. Thus fourth-year children would work on L.G.Alexonder

“Look, Listen andl Learn® Book 2 and each teacher would be expected to

wndertaice additional consolidation work with out actually starting on Book 3

of the course until the filfth year.
This leaves ample scope for the individuel teachér to exploit and extend

the soheme while he limits himself to "a book a year'.
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OBJECTIVES

Fourth year

The Ffourth--year course should aim at a controlled incretse in structures
and vocebulery with constent revision of the patterns encountered in the

firet three years.

The recding and writi scheme should consclidate the basic skills of
(o]

wmderstanding and specking already acquired ond reinforce the new potterrs.

Pupils should be prepared for more advancel and varied reading in the fifth

vear. A pleasant and spontaneous atmosphere should, however, continue to

prevail,

Pifth vez
Pifth vecr

The course should now t ke into consideration the chiid’é'gradually naturing
interests,k.l' " | , _

Progréss is achieved thrm¢gh a‘change in svhject m@ftéi, in centres of
interest and in the method of presentation. Consolidation and expansion in
the form of guided reading and writing should lead to a more creative use

of the lznguage. | | -

By the end of the fifth year the pupil should have attained a level of
proficiency in FEnglish, that will enable him, within his range of interest

and experience, to communicate intelligibly and confidently in simple Inglish.

During these two years attention should continue to be paid to developing
the pupilts knowledge of the social and cultural background of the English-

spealking world.
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3, VETEODOLOGY

(General recommendations)

V

Listening

The importance of listening as a key-activity in the language~learning

process has been referred to in the General Introduction to the progromme

for the Tirst three years (see page 130/14). -

'Durinﬂ the fourth and fifth years, pupils muct be given the opportunity

to listen to more difficult lenguage with wnoreasanv enphasis on comprehension
through contexta The use of an audio-visual method demands especially attentlve
listening. Lexical items ond structures are presented in the form of
dialogues, plays, stories, poems, songs, rhymes and games. The pupils must

be encouraged to listen carefully to others using the lenguage, individually
and ‘in groups,; in-order to promote accuxacy and self--correction. ‘Muchv

of this prectice ecan be given 1n an interesting way through groun activities.
A veriety of aural and visuel aids (such as the "Lenguage laster™, tape-
recorder and head-phones, recordmnlayeri film-ztrip, xadio and where
possible, the language lebhoratory) is neces sary in order to promote infterest

and good listening.

Spoken Fnelish \

‘The over-nll objective of teaching spoken Daglish is the facilitation and
extension of communication.

Thée immediate aims are ready comprehension and fluent, clear speech. .

Good speech depends on attentive listening and understanding.

Pronuneistion s-: : In practice, pupils will tend to copy their teacherts
pronunciafion and other speech characteristics.
The variety of vowel sounds peculiar to the Inglish language should be
tought in 2ll their natursl forms (e.z. unstressed vowel-sounds such
as the neutral vowel ~ etc). The seme anplies to consonants that offer
perticular difficulties '
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Tecchers should pay special attention to the varying difficulties which
arize out of dlffer1n~ 11nfulsulc backgrounds .

A

Stress and Intonation : Differences in stress and intonation should be kept in

miné‘by the teacher, and emphasised when this is appropriazte. Pupils must

be given practice in saying phrases and sentences so that they acquire

a feeling for whet mizht be called “"contextunl stressY; failure to achieve
this certainly retards their comprehension of every-day Hnglish speech, and
may restrict their omm epoken English to a stilted variety.

Vhile Primary School children mey well be too young to cope with (or need)
intonation pattern drills, they do need, by the fourth and fifth yecrs, to
recormine that there ére intonation patterns, so that they may perceive them
vhen they hear English cpoken, and begin to sssociate these patterns with
méaning.‘ Such patterns recuire to be demonstrated, and pupils taught

to pronownce them correctly.

liethod : The tcachln of spoken Fnzlish should make use of all forms in which

,Enmqua is uoed orﬂlly, keeping in mind the childrents age group and interests.

Rea@ing

The purnose of reading in Fnclish is manifold. Reading can be a means of obtaining

a grest desl of pleasure in any language, and this is equally true of reading

in ¢ foreign lengurge. However, reading for these classes should be much more than‘
,nerely a source of”pleaSufe : it is a very important wey of consolidating
structures and vocabulary slready encountered orally. Reading is also a means

of introéﬁcing new themes end expanding structures and vocabulary.

Leter recding will become o means of gaining factual information, of

znpfeCieting literature and of generally helping the children who study

En*l; as a "living language™ to understend the cultural background of the

Engli @1 eakingr world.

Therelore, 1t is important that the c¢children should engoy readlng and

‘develop zood reading habits as early as pouulble.
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Reading is not an entirely new skill to these children, since they heve been
reading in their mother-tongue for at least three yearz. - Thé4teaoher should
Sekawﬂre of those children who already have reading problems in their_pw?-
langua& Dif ficulties,arising out of wnfemiliar vowel- and-consonomt--combinations
need, Dp901a1 attention (see also under "Spoken English®).

Reading ig a“skill which has to be mastered fairly early in mosit coursesi
(evgs LoG.Alexender : “Loolk, Listen and Learn" Book 1, Unit 14 - third yeer)
Covrses usually recommend the parallel use of "link readers” at verious set
s%aées. Therefore, a clagsroom library should be started with structured
readers, and also with suitable reading schemes used in the teaching of Inglish
'motheﬂufongue;'sometimemﬁuring the fourth year. Use should be made of as
,much reaéiﬁg meterial as possible to consolidate words met‘and‘also‘tgfvary
the pace and form of a leszon (see appendix on suitable additional réa@ing
material such as flash-cards etc). o , )

In the fourth una fifth yvears opportupltles for readlng beyord the S%rVPtural
readers pr ov1ded should be given to those ¢hildren who are: able.
QReading‘shculd 20 outzide their active uge of the langnage. By the ead of the
fifth year it is to be hoped that 2 broad renge of suiﬁably‘selected books
w111 be svaeilable for use in either the suggested library or in a "hook
corner”. Additional re.ﬂlnv schemes and reading material in general would
Hhave to be,cheéked*for lexical problems, new structures, reading age and
interest 1eVel; ' , ‘ F

The reading in the fourth and fifth years Shoulu lead to a more confldent
 uge of the lenguage. At the same time, it is important that reading be gulded
and that adeqﬁate steps be taken to ensure %hat the chlldren,cemprehend

what they read. All forms such as silent personal reading, group-reading and
reading aloud need to be encauraged. The teacher has to ensure that the
intonation and rhythm of the language are not lost through hesitation and
that pronuncistion remains of an accepteble standard. «Ra@dihgkshduldfbe regerdod
as an’imﬁértant méahs'of broadening the pupil*s;command;of Epglish, of 
helping to develop fluent writing and of?extendingfhigygeneral Iknovledge

and his background knowledge of the English-spezking world.
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Vriting
The r'1;3.1}. oP ertxng uwll have been 1ntroaucea 1n a 51mple forn durlné the
third yeor. , -

”rltteﬂ work muot at all ulﬂes durln@ tke pfi ;'y oourse, follow the nmes fery

of tne Jpoken word un& f@mlllarlty ultk tLe readlnv of the word. ; ‘
Heading ¢ na writing skills are 1nextflcwalv voven, and ulthough rewdlnv w111
precede writing skzllg; tﬂe 1ntense entau51asn ol mout chlldren te wrlte

down vhat they can reaivs nula not be totgll" 10nored or worse stlll '

ﬁoflvel* dis couraged.

Flash cards will have been used in the th1rd rear and 2 careful selection

of these will provide a sound introduction to the skill of writing. Used

as simple captions for drawings in serapbools, for example, these familiar
words will soon be fluently, confidently and correctly written. The "Pupilts
Vorkhool:” of the core-course (Workbook II) can then be tackled with more
confidence ond success.

Phonetic spelling lists and simple dictetions based upon these will prove

a vseiul reinforcement to writing skills. Towards the end of the fourth year
the children should have mestered the writing skills to the point where

simple Yguided™ composition -- perhaps allied 4o pictures - should be introduced.
The transition from fourth to fifth would see the introduction of simple
written comprehension.

The finnl stoge, at the end of the Tifth year, would be the introduction of
free creative writing, in which the pupil is, by the use of knowm structures
enl vocabulary, azble to express himself in good, fluent, simple English.
Correction of written work should be dealt with probptly and constructively i.oe.
positively rather then negatively. The merits of occasional selective marking

need to be considered.



Evaluation and Assessment

The recomnended core-course provides built-in techniques for evaluntion
and amse¢51ng the pupll's progress.. o

et

these are found to be 1nadequate the tewcher mnst deV1oe hlm own method
_of contzuuoua assessment of both oral ung wr;tten work.
Xishould 1ndlcate dlfflcultle met bv,

relnforcement work., |

Such asueg“meni

'Qupl puplls an suggest releven%

Prov131on.sboul be mpde for punllu who h*ve not reached the level reaulred

elther oecause they are la%e beglnner" or h?ve lnélviduml dlfflculﬁle

I3

7
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The Syllabus

The syllabus for years four and five is contained in the core-

course (L.G. Alexander "Look, Listen and Lesrn, Books 2 and 3). The
gremastical structures are clearly indicated in the Teacherts books for this
COUrsE.

It is advisable to follow the order indicated? although teachers are free

to present and supplement the work in their own way.

The children are expected to understand the structures and use them confidently
end fluently in a variety of situstions. They should also be able to
wderstond and practise thenm in the newly-acquired skills of reading and
writing. ‘ '

The grenter part of the pupilts work is still oral, however.

The Ztructures

In Book 2, lessons 1--16 the structures and vocebulary slready lecrnt in Book 1
are revised. (including : Present Continuous,; Present Simple, "going to¥
future etc.).

Leszons 17--43 continuves the revision while 2t the same time some new
structures are introduced,

In lesson 43 the Past Simple is introduced and in Lesson 85 the Present
Perfect.

These two tenses are revised and contrasted.

By the end of Book 2, the pupils should have a good basic krnowledge of the

languege and the four most frequent tenses.

Book 3 covers an Intermediate Stage and conteins revision lessons (1--16)
end more advenced structures (e.g. auxiliaries, Present Perfect Continuous,
Past Continuous, Conditional 1, and sone relatives etc).

By the end of this year the children will have acquired a good standard

of English.

The Vocobulary : a complete list of the vocebulary covered is given at the end of

the Teachers Books. ;
Suiteble songs and stories are also included. The individual teacher is advised

Yy

to supplenent this motericl as he wislhes,
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APPENDIX OF ADDITIONAL READING MATERTAL

Posters and Postcards with titles on them are displayed arcun'. the

clagsrooi.

e

The Blackboard. Children often want to uze and write a word which they

can Pronounce. o o o
Drowings which are done by the children can have captions under then.
Scrapbooks can be made and arranged by the children. Captions can be
written or cut out to put under the ?ictures°
Celendars with English scenes, names, and dates in English can be hung
onn the walls, ' |
Hellcharts which are used for language teaching may have some written
vords on them. ‘
Flosheards can have both pictures and words written on them.
These may be used in several ways : / B
a« to teach new langvage structures

e.g. Have you got a dog ? (word plus picture)
b. 0 pley tean gemes by giving instructions.

esz. Touch the table, Go to the door
c. to play team games, matching words to pictures.

Children's Gomes with pictures and words printed on them.

s Bingo or Lotto can be played by pupils in groups with the teacher
(or a pupil) calling.

bs Dominoes can be played in'groups firet with the numbers on one side,
and then with the pictures and words on the other side (animals, Disney
characters)

c. Jigsaw puzzles can be played in groups toos Words can be printed or
struck on certain pictures.

d. Snap can be played in twos or more.

e. Happy Pamilies. This is especially suitable for names and professions.

f. Junior Scrabble. Suitable for fourth and fifth years.

8. L-3py etec. etc.
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9. Comic Strips and Cartoons from newspapers, conics or megazines, cut

out or copied by the teacher.

10. Graoded Resders (e.g. Longmens or Ladybird) mey be used for private,

“group or class reading for 10-15 minutes per week.:

These mey be used in'the\followihg vays

2. Tor comprehension aural and writ%en.‘

b.  for four--line dialogues and intonation practice,

ce Tor acting scenes.

de for conéoli&ating structures alrendy learnt and therefore they
must be suitable for the level of the class. k

11. Other Reoders e.z. traditional stories. These can be used ot the

teacher's discretion and provided they ore suitable for a younger reading .
age. ' : o

12. Songbooks can be used, if the children hewve already learnt and sung the

songs before,
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PROVISIONAL PROGRAIIME I ENGLISH AS
A FOREIGN LANGUAGE IN THE SECONDARY
SCHOOL, YEARS 4--7
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OBJECTIVES TO BE REACHED AT THR END OF THE T--YLAR COURSE

GQENERAL REMARKS

1.’

2e

3.

The Ath and 5th vears are a period of meinly linguistic consolidation.
At this stage the teaching should concentrate on extending lenguage skills,
both in the fields of grammar and voecchbulary, resulting in 2 greater degree

of fluency and accuracy in both oral and written usage.

In the 6th ~nd Tth years a stage hog been reached a2t which it seems advisable
to concentrate less on the linguistic aspect of language teaching. The
age of the students mekes it possible to deal with more complicated

and abstract concepts, which should be gradually incorporated into the teaching.fﬁ

ATter the 5th year; account should be tzken of the fact that the students
mey choose English as a first, second or third foreign language. The
difference lies in the eventual level of achievement, which thus implies

different standards of veluation.

ACHIEVEMENTS

The skills mastered by the end of the course should include :

2. the ability to communicate essily within those forms of spoken
Inglish which are generally accepted and on topics which are not too

specialised in subject-matter or in language. ;-

be the ability to read apd understend any text which is not too specialised

in subject--matter or language ;

c. the ability to write in present day Inglish on subjects that do not

involve a use of specialised language.
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APPEITDIX I

GRADITICAL HOTIONS

——

It seems natural that, o5 to gremmer by far the greater part of the 4th,
5th, Gth and Tth years should be devoted to the repetition, elaboration and
extensicn of the itenms enumerated for the Tirst 3 years with special

attention to the following :

VELBS

To be added : Present Perfect Continuous

Past Perfect Continuous

huxilirries : gan - will be able to ~ have been able to
1may -~ will be allowed to -- have been allowed +o

must  ~ will have to -~ had to -~ have hag +o

dare

ARTICLES
D o S e

Uses ond omission of the indefinite article : He is a captaine
He ies captain of the Illustrious.

He acted as & friend.

Uses ond omission of the definite article : with abstract and material nouns :
History is bunk.
Butter is expensive.
with names of streeds; parks, i +
institutions :
He went to hompital.

He lives near Hyde Parl.

with parts of the body :
He took him by the hand.
ToUzs
Pair plurals : eg trousers, spectacles, scissors, etc.
Post genitive : a friend of my father's

(a friend of mine)



Genitive with time and distance : yesterde's paper
‘ a two hours! walk
Partitive prepositicn : o pound of bu’t‘her, bo’vble of wine
, Anparsrtumal or'e'oosmvon 3 'the coulﬂ'ty of Kemt
Some ewpTres uions with ﬂ‘enﬂtlve '+ to my heartls conte*qt
at his witts end

_ for artts sale, etc.

ADJECTIVES

Conversion : the rich, the blind.

PEONOUF“

; ' . Py -
N In*ber ogz,:tlve . who - which : lho did thet v -- lhich of you did that ?
' what - whiech,

&"L TTVE CL!‘,USES ’
Position of preposition . T sow the man who (b 1o, zero) you were %a,linn*; abouts

FE

Gcntlnudczve and restxw ctive clauses k
a) iy fa‘bher, w‘m is 78, is connnn' +tomorrov.

b) The man who(m) (thot,zerc) you see there is my uncle.

Mich? + ° 'wno(m)" not used after @

only, any, all, nothing, ‘something, everything,
anything, su.perla'tw.veu

Mot = 2ll thet
#hich® rezermng to a whole sentence :

T have to go o school, which is rather unpleasont.

EXAPLES OF USES OF VERB FORMS AND AUXILIARTES

to be added : further functions of ™o be" + --ing

..

He is always grumbling.

e

present perfect continuous :
le has been waiting all afternoon.

past perfect continuous :

Y

He hed been playing the piano for an hour t,'-srhei:i I
ceme 1in. R
: present perfect passive : -
e has been beaten.
: past perféc-t passive :

He had been beoten.
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: future passive :
,He will be beaten.
: cond.i'bidnal pagsive ;
He knew that he would be bezten.

present continuous passive

.

My car is being repaired.

past continuous passive : }
i could not come because my house was being painted.

Purther uses of auxiliaries :

Can : I can see a dog in this picture.

-

Can vea. 1oy : We may put out chairs in the garden, and if so we can have tea there.

If you behave you may (can) zo to the cineme tonight.
"Must not vs. meed not/dontt have to®
"ust™ vee Phave to 11 people must die.

You must go now §

You heve 4o leave now, if you wemt to catch your

trein
"Must? ve. Pshould® You must do your homework. 0
' You should (onght to) do your homework.
“to be to¥ , ‘ V T was to medt him at fhe'stéficni but he wasn‘t4'
‘ : ‘ there.
You are to do yvour homework now §
#Shall® o , Shall I +tell him ?
MILLLE Ee will sit there for hours.
*ould" ' l He used to sit down in that chair, and then he
V‘ - would sleep for the rest of the day.
Emphatic o do™ . I did tell you i

Do be quiet §

GERUID VS IWPINITIVE I like to go to school,

I like going ‘o school.
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PASSIVE VOICE

Subject corresﬁoﬁding to I beat my brother at tennis/ My brother was
direct object : .  becten ot temnis.

Subject corresponding~fa ~ They gave hin a medal / He wes given a medal.
indirect object : Ty

Subject éorresponding to : e sholl Yook into the metter / The motter will
prepositional object : be looked into.

Have™ 4+ object + passive T had the house pwlnted last yeer.~

pegt pe r*lclple H

-

Special attention should be paid to the frequent applxcatwon of tﬂe pagsive

rether than the 1mperoonwl congtruction :
one should not do-that / It is not done.

" Passive gerund ' " Your hair needs cuiting.

Tt+'s not worth repeablng.

SENTILCT. STPUCTURE

me
Reaorﬁéﬂxspeech T He said thet he yasn't hungry.
» C,

He said that he hadn't seen ite

B

Indirect questions :- He wshed. us if we had been there.

He wondered yho had done that, etc..

Inver1zon after initial Only then did | ?

‘ ! el . o

negative sentence qualifier i Fever hcve % QQQ a%%%%.me so ridiculous.
Conditional sentence : T will tell you if you tell me.

T would tell you if you told me.
I would heve told you if you had told me.

N.Bs The exemples given are not meant to be exhaustive. They only serve to

LsaUoremove any nisunderstondings about the terninology.
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APPENDIY IT

 VOCABULARY

The student!s knowledge of vocabulary zt the end of the seven-—year course
should enable him to understand to a large extent spoken and written Inglish
of o non-gpecialised nature (but on the level of educated people), when

used in accented grammoiical structures., He should also be able to use the
language actively without seriously offending cgainst accepted usage, so that

he con male himself understood.

A digtinction must be mede betweenactive, possive, specislised or professional

and svb gstandard vocabulary.

Sub--gtondard (unconventional English, slang) is not taught as part of the

official course.

Specialised vocabulary (both active and passive) cannot be taught in a secondary

school except to a very limited extent, eg :

gome gronmotical terminolozy  (Presemt, Passive voice, Auxiliary, etc)

some school terminology (or&l exam, test-peaper, etc).

‘Tt should be borne in mind that this vocobulary is only used to meke teaching
in IEnglish possible and its use should remeoin functional. Under this heading

also comes some vocobulary in commection with the cultural content of the
course (eg : Speaker, Public School, Life Peer, etc) and voca bulmrv in

connection with the Buropean context in which the pupils live.

For both the active and the passive vocabulory--content of the course it
should be borne in nind that for many stument“ the “uronean School is an

1mte“medlntc step to higher education.
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The pagsive vocabulary is inereased by heoring and reading Fnglish
and although it cermot be taught systematically it should be considered -as

en important element of the course.

I4 is essential that students should be encouraged to listen to .English

end read it outside the clessroom. Students who take English as their
firgt foreign language cre required to submit o list of several articles and
books read.

ct ve vocabulary : A definite list of the vocobulary the student is to master

" comnot be drawm up. It is suggested that a large degree of latitude

“.17 ghoh#d’be left to the teacher responsible. As a rough guide-line, howe

the following points should be observed :

1. Acquisition of vocebulary will progress gradually«frbm the centres
of interest (Yeors 1-3 inelusive) to more abstract and sementically

more complicated concepts,

2. The vocabulary taught should, in nrinciple e based on frequency
of occurrence. Between 2,000 and 3,000 semantic units would cover

the general needs of an educatgg: - non-native speaker.

3. The structural words (eg p.rtiolesf conjunctions, prepositions)
should be kno"ﬂ¢ /

A« Special attention should be given to the so called "faux amis”
(eg Fr actuel -- E. actual) in order to reduce misunderstanding and

interference by the learnerts other languages to o minimum,

5e The'vochularv t;ughf should‘iﬁclude the most frequent phrssel verbs

v{eg % to look ot, to look for, to look into, etc) and idioms (eg
I'm fed up, on the face of it, etc)
6. Differences between British and, in particular, American English
(spellings, usage, meaning) should be pointed out when they occur.
The level required of the students who teke English as their first foreigm

languege is higher than for those who take English as their second foreign
lenguage. ”

a3

'?
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APPENDIX IIT

SOCIAL, CULTURAL AND LITERARY LASPECYS OF* TiF COURSE

SOCTAL /ND CULTURAL.

A working kmowledge of the more important aspects of the social and

cultural life of the English specking world contributes to a greater insight
into modern life in general and into thatl of the English speaking world in
particuler. Furthermore it provides the foreign learner with necessary

backgrouwnd information for the spoken znd written language.

I+ should be borne in mind, however, that a lkuowledge of the various political,
religious, legal and educational institutions Is to be given as an aid to
bettor

on such motters must be considered ns heing outside the scope of the English

rnderstanding and not as an end in itself, so that detoailed information
courses at tre Buropean Schools.

LITERATURE

itercture is an essertial pert of Western civilisation and uses lonouage
eg its medium of expression. It rust, therefore, form part of the cource for

"

more cdvenced students. Js it uses langucge with aesthetic co n3iderations and
iz not exclusively concernel with commmication in its narrower sense

(the exchange of information) students should be given a2t least come ingight
into the literatures of the Fnglish spealiing world. Studying literature in
Fnglish will, moreover, enzble students to hecome acqueinted with literary
valuec and literary conventions outside the limits of their owmn literature.

L kmovledge of literatures other than onels own contributes to a better
understanding of "la condition humaine®., It is obviously impossible to

trest the whole of literature in the limited time available, whereas

detsiled literary anclysis of even a limited number of works regquires a
speciclised and difficult vocabulary and o profound familiarity with the
language that cannot be expected from the foreign language learner before or
even 2t the level of the final examination. Therefore, the student should in

proctice be made femiliar with at lecst some works of literary merit, especially



of the twentieth century, without being recuired to have a detniled knowledge
of their possible intorpretations ond background. REr R

When older works of literary value are discussed in olass;nogrgfshpy}d'be‘f

taken wifh‘%he greatly inoreased linguistic difficulty of most,qf'them.

o

Some comprehension of t+he importance cof Fhakespeare for the Fnglish speaicing
- g i £ &£ - B (%) - 3

world snd for literature in general rmust be comsidered as essential for
a course thot intends o give 148 students "access to 2 great heritage of

literatures.

‘.
-
X
*
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APPENDIX IV

i

NOTE ON THE FREQUENCY LISTS

Most course books available or suitable for secondary schools are based on

£

the frecuency counts for their vocabulary and structures.

Tie steondlerd lisgte are

Michael West : “Ceneral Service 1°st® {Longmons) -- about 2,000 word meanings
given.

Thorndike-Lorge : “Teacherts Word Book of 30,000 words® (Columbia University) -
nepnings not supplied.

(The LA ond A words in this list comprise the first
2,000 words, Tords marked 19-40 extend this to about
3,000)

Erik YWeis : "Grund .- unl Aufbau Wortechatz” (Klett Verlaz) -- with German
translotions

ﬁeis/ﬂe Groot :"Enrelse Woordschat® (Woliaers--Noordhoff) -- with Dutch
tronslations

Although these lists cre useful it should be kept in mind that :
1. they are sometimes based on adult usage (especially Thorndike) ;
J age |\ i

2. some were drcwn up some time ago so that certain now more
frequent words were less current then (eg pollution, atomic, nuclear) ;

Js that certzin words with a low frequency (eg. "orzcl® in Throndilk

between 3,000-10,000) are relatively freguent in the school comtext ;

A+ mnot 2ll lists distinguish the neenings which are most frequent

\n

« words may gain more frequent currency owing to political, economic
or technological developments, etc (space, devolution, inflation).

This is clearly not an exhoustive list.
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