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INTRODUCTION

The progrozme for the fourth and fifth years is provisional. The compi™ =!
lack of previous experience in this area means that its suggestions must be
experimental and that individual teachers must be allowed to interpret them

with a certain degree of freedom.

Bearing this in mind, however, there are arguments in favour of limiting
fourth- and fifth-year -uwdTk to onelbook of the core-course for each year.
Thus fourthr-year children would work on L.G. Alexander "Look, Listen and
Learn’ Book 2 and each teacher would be expected to undertake additional
consolidation work without actvally starting on Book 3 of the course until
the fifth year. This leaves ample scope for the individual teacher to exploit

el

and extend the scheme while he limits himsel? to “a book a year™,

’

OBJECTIVEE

Fourth year

The fourth-rear course should zim at & controlled increase in structures and
vocobulary with constent revision of the patterms encountered in the first

three veors.

The reading and wfiting scheme should consolidate the basic skills of
understonding and spesking alrends acouired ond reinforce the new patterns.
Pupils chould be prepared for more advanced and varied Peading in the fifth
year. [ pleascnt and spontaneous atmosphere should, however, continue to

prevail,

-

The course should now take into comsideration the child's gradually maturing
interests.

Progress is achieved through o change in subject matter, in centres of interest
end in the method of presentation. Consolidation and expansion in the

form of guided roading and writing should lead to a more creative use of the

language.

- -
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Iy the erd of the fifth yecr the pupll should heve attained a level of
proficiency in English, thot will enable him, within hie range of interest
and erperience, to communicete intelligibly end confidently in simple Englich.
During these two years sttention should continue to be paid to developing

the pupilts knowledge of the social and cultursl background of the Fnglish-

speaking world.

METHODOLOGY

s o et Bl el 7

(General recommendations)

The importonce of listening ns a key-activity in the language-learning process
has been referred to in the General Introduction to the programme for the

first three years (see nege 130/14).

During the fourth and fifth yeors, pupils must be given the opportunity

to listen to more difficult lansuage with increosing emphasis on

comprehernsion through context. The use of an sudio-visual mehtod demands
egpecially ottentive listening. Lexical items and structures sre presented in
the form of dialogues, plays, stories, poems, congs, rhymes and games. The
pupils must be encouraged to listen carefully to others using the language,
individurlly and in group, in order to promote sccuracy snd self-corrections

Mach of this practice con be given in an interesting way through sroup activities.
A veriety of sural and visual aids (such as the “Longnage Master™, tape-recorder
end hced. phones; record--player, film setrip, rodio and where possible, the language

laboratory) is necessary in order to promote interest and good listening.

Sooken Inglish

)

he over-all objective of teaching spoken Enzlich is the facilitation and
extension of commnication,
The immediate aims are ready comprehension ond fluent, clear speech.

Good sneech depends on attentive listening and wnderstanding.



130/33 EE/1192/76-E

Pronuncintion : In pfdctice, pupils will tond to copy their teacherts
pronunciction ayd other speech characterictics, '

The variety of vowel sounds peculiar to the English language should be

taught in all their natural Torms (e.g., unstressed vowel-sounds such as the
newtrel vowel - etc). The snme applies to consonents that offer particular
difficulties,

Teachers should pay special attention to the varying difficulties which arise
out of differin : linguistic backgrounds.

Stresg and Intonation : Differcnces in stress end intonation should be kept

in mind by the teacher, and emphasised when this is appropriate.  Pupils must
be given practice in saying phrases and sentences so that they acquire a
feeling Tor what might be called "¢ontextual stress™ ; failure to achieve
this certainly retards their comprehension of every-day English speech, and
mey restrict their own spolzen FEnglish to o stilted variety.

While Primory School children may well be too young to cope with (or need)
intonation pattern drills, they do need,; by the fourth and fifth years, to
recognise that there are intonation patterns, so that they may perceive them
when tley hear Engljsh‘spoken, and begin to associate these patters with
meaning. Such patterns require to be demonsirsted, and pupils taught to

pronounce them correctly.

Method @ The teaching of spoken English should malke use of all forms in which

sh is used orally, keeping in mind the chil’rents age group and interests.

The purnsse of reading in English is manifold. Recding can be a means of
obtaining o great deal of pleasgure in any langucge, and this is equally true

of reading in a foreign language. However, reading for these classes should be
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much more than merely o source of nleasure : it is o very importont wey of

connolidnting structures ond vocabulafy alfea&y encouwitered orzlly. Reading
is also o means of introducing new themes and expanding structures and
vocabulory. V

Later reading will becone o means of gaining foctual information, of
apprecioting llterwture and of generally helping the children who study
Enpglich as o "living lanpuoge® to understand tie cultural background of the

ing world.

ig importont thot %he}children should enjoy reading and develop
good recding habits as ecrly as possibles |
feading is not on entirely new ckill to these children, since they have been
reading in their mother tongue for at least thrce years. The teacher should
be awore of those children who clready have rending problems in their own
languege. Difficulties arising out of uwafamilisr vowel - and consouent--
combinations need speciel sttention (see also vnder "Spolken English”)a

Recding ins o skill which has to be mastered Toirly early in most cours

(eege Lolte Alexander : “Look, Listen and Learm™ Book 1, Unit 14 - third year)s
Courges isﬂdllf recommend. the parcllel use of “liws readers” ot various set
stages. Therefore,; & closcroom library should be sterted with structured
readers, cnd also with cuiteble reading schemes used in the teaching of
English mother-tongue, sometine during the fourth vear. Use should bhe made of
as muich reading matericl op poopible to consolllote words met and nlso fo vory
the prece and Torm of a lesson (see apvendix on guitable additional resading
material such as flash-cords ete);.

In the fourth and fifth yeory ovportunities {or reading beyond the structursl
readers provided should be given to. those children vho are able.

Reading should go outside their active use of the lenguage. DBy the end of the
fifth year it is to be hoped thet 2 broad renge of suitably selected books
will De available for use in either the suggested librery or in a "boolk
corner®, [Additional reading schemes and recding material in general would

have to be checked for lexiecl problems, new structures, reading age and

.

interest level,
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The recding in the OLrt“ ond Tifth years should lead to avmorc confident

use ol tle longuege, At the some time, it is important that re@dlng be

guided and that adequate steps be taken to ensure that the children comprehend
vhat they real. ALl forms guch as silent personal reading, group-reading

and reading aloud nee’ to be encouraged. The teacher has to ensure that the
intonation end rhythm of %the language are not lozt through hesitation eno

that pr Oqunciation remaing of an acceptable standerd. Reading should be regarded
ag an importont means of broadening the pupilts command of English, of helping
to develon fluent writing end of extending his general knowledge and his background
Iknoviledge of the Baglish -apecling world.

The s&ﬂll of writing will have heen introduced in 2 simple form during the
third yeaor,

Written vorl: must at 21l times cduring the primary course, follow the mastery of
the spoken word end familicrity with the reading of the word.

Reading cnd writing skilles are inextricably woven, end although reading will
precede writing ekills,; the intense enthusizsm of most children to write

down what thev can read should not be totally igmored or worse still actively
discourareda

Mlash cardz uill have been used in the third yeor and a carefull selection

of these will nrovide = sound introduction to the skill of writing. sed

as cimple coptions for drurings in scrapbooks, Tor example, these familiar
words will soon be fluentl;, confidently and correctly written; The

"Pupilts Torkbook™ of the core course (Workbook II) can then be tackled with
more conficdence and success.

Phonetic gpelling lists and simmle dictations besed upon these willtprove

s usefunl reinforcement to writing skille, Towards the end of the fourth yea

the children should have mastered the writing skills to the point where
simple Touided" composition - perhans allied to pictures - should be

introduced. The trensition Trom fourth to Tilfth would see the introduction of

simple written comprehengion.

The Tinol stage,  at the end of the fifth yeor, would be the introduction of
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free crective writing, in vaich the pupil iz, by the use of known structures
anG vocabulary, able to express himself in good. flueat, simple Epglish.
Correction of written work should be dealt with »romptly end constructivel:
i.ee ponitively rather then negetively. he merits of ovcauwonwl selective

marking need o be conzidered,

Eveluetion and Assessment

The recommended core-course provides built -in techniques for evaluntion and
esping the pupil¥s prosrens.

If these are found to be inndequate the teccher must devise his cwn method
of continuous assessment of both oral and written work. Such assessment
should indicote difficulties met by individual »upils and suggest relevont
reinforcement work.

Provicion should be made for pupils who heve net reached the level required

either becouse they nre lote beginners or hove individual difficulties.

b3y
G
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CONTTENT

B e~

The nyvilabus

The syllobus for yéars four and five is contained in the core-course

(L.G. "lexander "Look, Listen and Lcérn? Backs 2 and 3). The grommetiosl
structures are clearly indicated in the Teacherts booksafor this cource.

It is olviceble to follow the order indiceted, althoush teachers are free

to present and supnlement the work in their own war.

The children are expected to understand the sitrvctures and use them confidently
and fluently in a variety of situations. ‘hej should also be able to understand
and proctice them in the newly -scquired skills of reading and writing.

The grecter pdrﬁ of the puilte work is s%11l orrl, howsver.

The Structures

In Book 2, lessons 1-16 the structures and vocohulary already learnt in Book 1
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are revized. {(including : Present Coﬁtinudus, Present Simple, "going to"
futvre etc. ). ; -

Lessons 17943 continues the revision while ot the same time some new structures
are introduced.

In lesson /3 the Post Simple is introduced and in Lesson 85 the Present Perfect.
These two tenses are revised and contrasted.

By the end of Book 2, the pupils should heve 2 good basic knowledge of the

language and the four most fremuent teunses.

Dools 3 covers an Internedicte Stage and conmtoins revision lessons (1--16)

end more advonced structures (e.g. avxiliaries, Present Perfect Continuous,

]

Past Continuous, Conditional 1, and some relotives etc).
By the ond of this year the children will hove accuvired a good standard of

English.

The Vocebulary : a complete list of the vocabulary covered is given at the

end of the Teachers Books.
Suitable songs and stories sre also included., The individuzl teacher is advised

to supplement this meterisl as he wishes.
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APPEITDIY, ON ADLITIONAL I ADTNG MATERTAL

Costerc end Posteards with titles on them cre displayed around the

closorooti.

» Children often went to use and write a word which they

-
A

The DBlock

can Pronounce,

Lg@mi o which are done by the children con haove captions under them.
icrnphools cen be moedesand arranged by the children, Capitions can be

written or cut out to put under the pictures,

Colenders with Bnglish ocenes, nemes, ond dotes in IEnglish eon be hung

on the wells. _

lellchorts which are used for languege teaching mey have some written

werds on them. |

Flosheards can have both pictures and words written on them.

These me7 be used in severnl ways

e to teach new languoze structures

esgs Have you got o fog 7 (word plus nicture)

Be to ploy teem games hy giving instructions.
eere Touch the tohle. CGo to the door.
c. to pley team games, metching words to pictures.

Childrenls Games with pictures and words nrinted on them.

ne Bince or Lotto con be nlayed by pupils in groups with the teacher
(or = pupil) celling,

be  Dominoes can be played in groups Tirst with the numbers on one side,
end. then with the pictures =nd words on the other side (znimals, Disaey
characters ).

in groups too. Mords con e orinted or

-

cs Jigmow prwzles con be pla
struck on certain nictures.

de Snop can be played in twos or more.

e, Hoppy Pomilies. This ioc especiclly cuitable for nemes and professions.
fo dunior Screbble. Suitoble for fourth ond Fifth yesrs.
te L etc,

Comic Strips and Certoons from newspopers, comics or magazines, cut out
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or copied by the teacher.

“

Greded Renders (e.g. Longmans or Ladybird) mer be used for private, group

or cless reading Tor 10--15 minutes per weel,

-

hese mey bhe used in the following ways @

=3

)
n

for comprenension sural znd written.

be for founr-line dialosues and intonation practice.

ce ifor eocting scenes.

¢. for consolidating structures alreerdy learnt and therefeore they must
he ouitable for the level of the class.

Other Recders e.g. traditionnl storiez. These can be used at the teacherts

digoretion and provided they are suitable for o yowger reading age.

Conghoolis can be used, if the children have olready learnt and sung the

o]
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