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GANERAL ATIMS AND OBJZCTIVES
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General Aims

The gereral alms of teac;wna Fnglish au a Firgst Foreign Language should

to contribute to the child's personality growth and general education :

to give the chi la 2 sense of achievement and the enjovment of heing
able to unders taac and express himself in another langnage °

to facilitate the~u¢e§?atlon of the child in the European School svystem-
by giving him an under tanding of the language and culture of other
children : :

to develop his sensitivity to language in general -
> . = D QO

to attempt to meet the differing needs, abilities and vreévious
linguistic experience of all the children.

Objectives

The overall objective of the 5-year Primary English course should be to give

the child the necessary mastery of the leancuage in its 4 asvects of

understanding, speaking, reading and writing ‘n order to enable him
to follow those courses for which a lmowledge of English is required, first
of all at primary level and later in tlhie secondary school.

as First Year s

The objective should be to introduce the child to English by exposing

him to the language in as pleasant and informal an atmosphere ag possibhle.
Bagic structures should be assimilated in a natural milieu of activity

and playc In this way a favourable attitude to Fnzlish should be developed

b Second Year :

The objective in the second yvear should be to huild on the languesge.
already acquired but now in a somewhat more structured manner, not
losing, however, the aimosphere of informelity. Earlv and sustained
use should be made of various audio-visual meterials in order to ensure
realistic, lively and interesting presentation and reinforcement, while
at the same time preparing the child for the use of a full aud?o~v Pual
course in the third Veﬂr.

Cs Third»Yéar :

Reading and writing should form an increasingly important part of the
third year course. Oral skills remain, however, of paramount importance.
Language structures and . lexical items will be presented and learned -

more syqtematwcallv - lending to the child's increasing mastery of tﬂe

languaze.



B. METHODOLOGY
1. General Introduction

As teachers and classes vary, a flexible approach to the teachvnv of the
language is recommended. The following basic nrinciples, however, nead to be
cons;sten%ly borne in mind. :

Flrgtlv is must be remembe ed that the ohlldren with whom this Programme is
concemmed are within the 6 9 years age-group and cannot be expected to engage
in work involving maximum concentration for more than about 10 minutes in any
one lesson. This needs to be taken into zccount when planning lessons. I+t
also underlines the importance of employing an active sudio -visual anproach

to vitalise the work. JAcotivity games, sonss. rhymes and poems, simple stories
dance and drama can all be used to reinforce, consolidate and sometimes
introduce linguistic jtems. This should heln to make lansguage learning
pleasurable and thus probablr more effective.

Sinee languaze which arises directly from the child's experience and interests
‘is the most meaningful for him, a thematic approach is recommended in order to
reinforce structures and to introduce and practise lexical items. Themes are
best introduced in an order whwch begins with the child himself and his
1mmed¢ate Durroundxnps and progresses to the less familiar and the Lnknown,

L%sﬁenvqg is & PeJ aﬂt1v1tv in 1anauaﬁe learning and f£requent onportunlt .es must
therefore be given to the child to listen to I Inglish lanesuage. Meterial chosen
for listening practiCe need not consist solelv of lansuage ‘tems which the child
knows and can use actively but may usefully contain a number of items whic he
knows only passively -- and, indeed, an occasional completely unlmowm *tem.

This will help to develop the 3kill of listening with understandinz. Thig

can be done by having children listen to the teac er read or tell a story using

a book with pictures which can be shown to the children to help them understand -
or b letting the children listen to tapsd stories with accompanving illustrated
material. The Language llaster and tape-recorder clearly have a useful contribution
to make in this area of the work.

The use of groun-work in lanzuage teaching has many advantages : it allows for
greater oral pract’Cz for the individual child. it helps to remove barriers

of shyness and self-consclousness and, esber-wll3 at the stages wvhen readins
and writing have been introduced, it enables,the children to work and move
forwa:d at dlfferent levels. ‘ :

The 1ntroauct10n of rea,chn1 and writing should not necessarily hanpen at =
preudetermined point in the course. Some classes will be more receptive than
others and classroom settings and circumstances will differ greatly. Pre -readinge
activities can usefully take the form of training in the recognition of word and
sentence patterns using name:cards, labels, captions, picture.- -cards, picture
boo.-a, etCu ‘ : N ‘

ReadinQVShould be iniroduéed and developed throush
flash-card work (in association with the course chosen)
themes
work--books and structured readers

supplementary readers.
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Additional readers have to bhe chosen with care ensuring that the lansuagze they
use is related to the oral lansuage and interest level of the class, Some earlvy
training in sound correspondénces (listening to how mairs of words besin and
end) will be necessary, leading to more specific nhonic treininz later.

Writinz -- in the early stages needs to be closelv linked with the lansuage

the children can use orally with confidence and understanding. The children will
progress from elementary copying -- eg names. labels and capntions for pictures,
etc to w*iting'of work--book exercises - to writing closely linked with readers -
to expressive writi n,,v '

The children will not be expected to change the style of handwriting which they
have mastered in their mother tonpue. The teacher's writing must alwavs be in
clear scrint.

2. The Third Year
It is recqmmended that the wors of the third rear be based on the avdio visual
course :

LOCK, LISTEN AND LEARM .. G. Alexander. Set One.

Most tezchers will'prefer to start at the heginrning of this Set Cne and use the
earlier lessons as a revision of the material taught during the first 2 vears.
The rate of nrogress 1ill vary from class to class depending largely on the
amount of language alread; mestered and on the existing class situation. Tn the
case where the children vprogress rapidly, supplementery work in the form of
additional readers and work -books can be introduced.

Flexibility, above all, is recommended in desling with Set One of the course.
3. Teaching Unit

Duration of lessons

1st and 2nd vear -- maximum 30 minutes

3rd year ~ posgibly 45 minutes

The bas c composition of each unlt mlwht usefull:r follow this outllne :

e na+er7°l (13nwuvst1 mit) - listering and passive COmnrehens1ong
B Ibterjal - oral repetition by children.
c. Active comprehension and use of the material.

de Applioation of the linguistic unit to new situations;

Breakdown. of the above elements @

.

a. Present the material, preferably in the form of dialogue, althoucgh in
the very earlv stages structural sentence patterns of a very simple nature
will be found essentizl. ' ' ‘

Bxplain the situation or material. Much of this “explanation’ can he
done visually and actively using materials which zppeal to all the senses
ez pictures, felt figurines, natural objects, etc.
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;‘Compreﬂen jon is very immortant as an aid to retaining lanzuaze. The teacher
should therefore try by all meens to ensure thet the situation is clearly Ty
presen‘teu° Simple questions in the second language ghould mske it clear whether
or not the material is undergtood.

b, Repetition of the material or dialogue by the pupils, section hv section.
Correction of pronunciation with care for the rhythm. stress and intonation
of the language. Good speech must alwars he encourawed Corrpctwon should
be done in a positive mammer with encouragement for zood effort » negative
gorrection may discourage the chi ld from active Dartvc1patlon ‘n the woﬂ>,

Pronunciation exercises can he practised either by individuals or, for the

less extrovert, in small oroups.

c. Active comprehension and use of the meterial by applyving it to Bﬁfferewt
sitvations. The teacher's %csk here is to consolidate She new moterial using
o variety of stimuli so that the children do not hecome hored by too much
‘repetition. TFor example, °f the teacher wishes the children to consolidate
their use of the pattern "He is drinking a glass of milk"™ -. originallvw
encountered as the replr to the question and stimuwlus “Fhat is John doing 7% -
he must elicit the same response by changing the situation and varving the '
question and stimulus - ”Jnat ig father - the hoy -- uncle doing %

d., Application of the muterﬂal to new sitvations. This is where the new

item needs to be extended and rearranged Dby applying it to new situations eg
patterns in the original item can be substituted .- the action can be substituted :
the person or object can be substituted - :

"JTohn is drinking a zlass of mily ™
"John is eating o slice of bread"

Nary is «.., etc.

The new “tem or items can he used in a creative way by dramatising dialosues
or playlets in vhich the new pattern is integrated with patterns alreaﬁv known..
An excesaively free use of language must be awvelded however.

This necessitates the planmning of a course in which each unit builds upon

and males active use of material taught in the previous units. One way of
“doing this would be to bhegin each lesson with a brief session of controlled
revision. This also has the advantage of twning-in' the children's ears

to the unfemiliar langusge and, by beginning with material ther are likelr

to know well, of establishing their confidence before they are asked to attempt
new and unknown work. ' o

This type of approach gh-uld not be rigidly adhered to. Uhere circumstences
require, the teacher should use considerable flexibility.
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CONTEIT? OF LESSONS FOR zv:[}zs;@ TEREE YBARS OF EIGLTSH AS A FIRST pOREICN LANGUAGT

1. . Introduction

The structures listed on pages 8-11should be introduced during the first 3 vears.
Some are “Intended for the child's understanding only ¢ others are intended

for the child's active use and must be thoroughl;r and confidentlv mastered.

The latter ore underlined in the list.

The lizt is not an exhaustive one and the choice with regard to order of
precentation and grading is to be left to the individual teacher. -

The social organisation and interaction of the class - classroom business in
short - gives rise to a fair amount of ‘necidental laupua ge which the
childiren cai be encouraged to accuire and use. The use of this language

by the teacher and eventually hv the child should bhe anpropriate and

occur naturally in the normal active life of the classroom. A bagic list of
words and nhrases agsociated with this lansguage is provided on page 12-

Much svructured vocabulary should be nresented in the form of themes : this

will of course be individvallw supplemented in the varving classroom zituations.
A selection of suitable themes with their associeted vocabulary is provided on
pages 1315 T e order ol presentation of theze themes iz left to the individusl
teacher to decide (but see Division B. METHODOLOGY -- 1. General Introduction -
paragranh 3. o

Learnin~s through traditional songs, gemes and rlvmes ig an integrel nar& of’ the
3 years! wort and should be given an imporiant place in the prorrammeo Intonation
and natural emphesis are both helped bv these learning methods. AS much use of
the natural dialogue patterr of speech as nossihle should he emploved b the
teacher. This needs to be “ntegrdted with centres of *pterost and trad tional
drametisation.

During the third vear most of the previous 2 yvears!.grammatical structures ard
vocabulary will be revised renewed and strengthened throuzh the introduction
of 2 commlete audio-visual course. M ‘



5. List of Itructures

Vhet!s your name ?

A s B

What's thisg ?
oA N2 tich

o
g o900 00O "

Is this a
Is this

Whose vencil is this 7

R A b S .

PR A I

vour

ATE TOU & ececovcoac ©
Yeg, I'm a coceccoce
he @& cesccccoccsos
Tho's $hif cescccocoe ©
Who's Thot «eececsess ©
Youtre not / You aren't

Eal

~ Hkere's your eecco-:

Where nT¢ YOUL ceces”

What colour's s.oco:”

‘He's, she's, you're,

thevlre, we're

There's, they are, here's
3 v 7

" My books are/aren't

Your books ara/aren't

‘His books are/aren't

Their books are/aren't
Wherels Mazy °
RICTQRIERFSIIRRE SIS SR S e
These are / those are/aren't
Whose is this 7 / Lre these 7

bt

Vhat's the time
That's all

How mony books are there ..

i

Lre there any 7

Itve mot & / I've got iwo
He's got /she's got

Welve got

I hoven't got

Thet

»
A0

My nome's o.cecoos

S———

Hig namel's

T4%S @ cocovceasce

<

This is) 2

ig) his,

G080 008

an, my,

Yes, it'8 MY eccovoon

Vo, it isn't m7 ecoce

It's his, her, my, etc,

her, your

Wo, I'm not & «..ccuce

Yen, he's & coococe o

I.t's P R R B R

Here it is

Here they are

She's there/here

T+ts nine ofolock |

There are/aren‘t
There aren't any

There are some

It's

- Her name?®s ....

CRE T -

Thig i8 8 coevicc

ez
°

I+*z not Tom ..

I4's here

jnyl
®
e
w0
iai
) -~
<
o

¢ e

©

©
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He/she hasn't got

They hsven't zot

Ve haven't got

On/in/unde /nex‘t 'tojto
Lbove/out o /a;/ir front of/
bebjné/%eﬁween across/round
from/ulo fyarth'near

Where iS.../a8rC.cocec? Tt's behind, thev're on/under, stec

Let's plav/éing/dance‘

I can see/I can't see He can seg/cwa?t see
HWe can/can't

I can see it/him, her/them

Let me see

What are vou doing ° I'm playving/sing ng

. . . o S 1 ,V'n" ]vmnxnv etce

ihat's he doinz 7 T ‘
e \ She's talling/ruaning

"hat ere we doing ? You're sitting/gtanding

"Tat are thev doing 7 They're holding/cominy

Yhat am I doing ? It's rolling

Hetre writing

Where sre you zoing

How old are you °

What's he looking at ?

I'm seven (years old)

Vhat's she reading ?
She's pvtting her coat on
He's taizing his coat off
He's ¢2king it off

Is there cvvocecnns ?

Are there ccececo 0.7
228 bl

Is there anr milk for me 7 Yes, there iz . No, there isn't
Please give me SOME socoes RO

Please posSs me SOME oscceo

T
b

Please may I have some ...
There are SOME concocavocs
There isn't much time

1.

There*aren'u many apnles
There is a lot of noise
There!s very little

There ore o few
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I like / I don't like

Do you want seseceocs - T want /I don't want

Vhatts your favourite 7 I4's ..... / My favourite is .. sen e
Does he like foothall ? Yes, he likes / Tlo, he doesn't like
What does he/she want? He wants/he doepn't want

Yhat do they want ? They want / they don't want

How mony cakes do you want o T want / I don't want env

-

How much milk does he want. ° He wents / he doesn't want

Do wou play / watch, atce Yez. I do / no, I don't

Does he/she Yes he does / no, he doesn't

It'm Tialian
T come from Italy '
He's French/Dutch/German, eto

He comes from France/Holland/
Germany

What loanguages do you spenlk 7

I s;peaig/ he sgpeaks

Vhat's the weather like today ? Ii's sunny/it's cold, ete

- dn spri:1g/in winter, etc

Vhen is it cold, foggzy, etec ?
What's it like in summer
When's our birthday 7 ' It4%'S ON scccoc.oovvoves

Bvery day I =3 to_school

In the morninz/in the
afternoon

In the evening/ at night

I'm going to/he's zoing 'to/
ghe's goins to/it's going to
youl re going to/thev're goinzg to
te're zo‘nez to

By bus/'i;raa'.l‘z/ca.r‘g ete
What'!s the time ? It's quarter to/past

It's half past
Pive, ten, twenty, twenty-five p’ast/ to

Tomorrow I'm going to 7o by
car, etc

I'm not soing to

He's going to/he?s not going %o '
Youlre not going to/they're not going to/wd re not going to

3
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I'11 go by car/he’ll 20 Ey car
theyt'll go hy car
you'll/fwet11/it 11

Comparison
Small/smoller/smallest
Good /hetter/Lest

Bad/ worse /xf:br's’c

-y

When do you get un/zo to bed etc

Does he get vp at ccose

£ B0 e e B

hat 2id vou do :’esterdav/ at

/,
weelrand

g vy

3

VWhere dicd rou =o 7?

-

When did you have .vcsoccc’

e
20080 c e ~

Did ou
Yho 4id

that happened 7?

-
LR

Yle were / VO were / they were

We weren't /ou weren't / they weren't

What were you doing 7
What

What

s >
was he cdoing 7

wvere they doing ?

FL/417/75-E

I get un at / “he gets up at

Yes, he does / no, he doesn't
T wert/we went

I bad/ke had/they had/ we hnd
I didn't have |

aid / Wo, I didn't

he was/T

Was

During the third year most of the orevious 2 rears'! grammaticel structures and

vocahulary will be revised, rerewed and s

of a complete course ental

trengthened, through the imtroduction
ing reading, writing and audio-visual material.
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Incidental Vocabulary

Good morning/goo& afternoon

Come in, close the door

Open the window/sit dowm

Close your bookq/puﬁ your pencils down
Look at me / at the blackbhoard, etec
Show me / give me

It's reining today fit's sunny todar
(snowy, stormy)

Clean the hlaclkboard

Good vor/girl, nauvghty boy/gﬁrl
Listen to me |

Touch, point to, hold up

Draw a, paint a, colour a, cut out, fold

Hold hands, meke a circle
i
3y

Stop talking, be quiet

Goodbre, see you tomorrow, have a nice
weelend

Excuse me, I'm sorry I'm late, may I go

to the toilet 7

Thenlz you, all right

o

Quiclkly, hurry-up

That's very nice, that's lovelw, thatt's
funny

. Leave Tom alone

Wake uwp, turn round, left, right
thatts right

Oh, sorry, just a moment/mimute please
How =re vou ~ Fine thanks

Vhet's the matter” It doesn't matter
Whots finished 7 Have you finished 7
Put rour hands up

Line up

Of course you can

On Seturday/on Sunday, etc
It¥s your turn now

Leave it =zlone

Oh dear, never mind

“Are you/ﬁe all yeady ?

211 tomether

Pt your hands upn

Put vour hooks awa

Heve you forgotten vour hooks
Sit next to X

Switch the 17 ght on/off

Dontt nush
Smeak Inglish please, not o .c»

Right

Good
Now then

Off wou gzo

Be good, etoc

That'e correct
Wash vour hands

Pick it up
Go to Mr X
Stop work
Clear up
Mix
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4. Structured Vocabulary Within Themes

The classroom and school .-

boy, girl, teacher, class, story, work red, blue, green; vellow, orang:
table, chair, desk, cupboard, bhlackboard black, white, grey, pink

book, pencil, pencil--case, rubber, 3 ; :
scissors, glue pink, brown, big, little

chalk, bag, wastepaper-basket thin, thick o

window, floor, door, playzround right, wrong

team, paints, paint-trush, pot lazv, clever

numerals 1--10

House and Garden
flat, wall garden-gate, grass, flower, ‘ N ’
tree, gate, fence ‘nice, lovely, pretiy
bedroom, bathroom, toilet, hall
kitchen, living room
various items of furniture, TV, ete

garage, ocar, hicycle

111 about child
; face, eves, nose, eers clean, dirty

mouth, hair, arms, legs wet dry
hands, feet, "tummy™, body, knee k

Clothes
coat, hat, gloves, shoes, boots s
’ Te ! ! new, old
pullover/jumper? trousers, shirt
dress, cliirt, socks, pyqamas, pocket
handizerchief, umbrelle, glasses
Fomily
mother, father, brother, sister old, roung
grandmother, grandfather
parents, grandparents

cousin, aunt, uncle, baby, friend

Toys
train, doll, soldier, drums, trumpet -wooden -

teddy--bear, rabbit, elephant soft, woolly, furry.
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Animals 3 A . ;

dog cat, mouse, bird, ; noisy, smelly
“ (various zoo animals)

lion, tigers, etc

noise, smell, cage

Going to the doctor
sick, hospital, nurse,
operation, injection,

‘dentist, tooth, teeth

A reilway station
engine, steam-engine/electric
3iplatform, guard, whistle, flag
lugrage, suitcase, seat,
smoke, dirt, excitement, holiday,

weeckend

Going on holiday

names of certain countries getting ready, packing
Prance, Italy, Holland, England A by train, by boat, etc
Scotland, Ireland, Wales English, French, Italian, German,
sea--3ide, beach, swimming ete
sand, pyjamas, towels, ice-crean,
film; money, exciting, mountains
on a farm, farm animals, tractor
forest

Telling the time ‘
clock, watch, breakfast ' quickly, at once, immediately
dimmer-time, tea-time, bed-time itts early, it's late |
play--time ' suddenly

Town |

’ street, shop, cinema, church busy

bus, bus--stop, traffic-lights,

policeman, police-car, crossing, lorry

fireman, fire-engine, people

men, woman, men, women "~ hot, cold
pieture, park, bridge, double-decker
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Food and associated vocahulary
brealfast hot, cold

bread, butter, jam, milk, rolls

_eggn, cocoa, tea and coffee, orsnge-juice

toast, jem, marmelade o U sticky
potatoes, fish and meat : hungry, ready
vegetables, etc ‘ , thirsty, empty, full
cup, saucer, teapot, saucepan half, I'm starving

frying pan, sink, water, cooker

nife, fork, spoon

bottle of

)

a cun of ‘
a slice of

a piece of

various fruits eg

banano., apple, orange, pineapple sweet’and sdur;

a bunch of grapes, lemon, pear - favourite’

nunerals  1--100

Season/weather

summer, awtumn, winter, spring ' ‘ Itts raining, it's pouring
leaves, gold = - ‘  freezing

rain, wind, sun, snow, Toz, snow, ice
skiing, skating, snowman

scarf

Seasonal festivities
Christmas, Father Christmas, Saint Nicholas happy, sad

surprise, chimney, presents

- 7

toyrs
reindeer, sledge, cards
Baster, ribbon, party, Firework

- holiday -times, etc
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MATERIALS AND AIDS

1. Introduction

The teacher of English must endeavour to build up resources which will prove
stimulating and helpful to his teaching. Firstly, an evocative atmosphere
must be created in the classroom by the use of technicues such as labelling
and captioning of pictures and objects, providing interesting work--bocks for
the children and, in gereral, supplying the stimulus from which language will
naturally arise. By building up a store of appropriate aural and visusl aids
such as are listed here, the teacher can overcome meny of the limitations of
the classroom situation in language teaching. His task will be easier if his
languaze teaching can take place in a classroom used solelvr for this purpose --
or, if that is not possible, in his own classroom, or in an English classroom.

2. TFor use by Children
Scrap books Tor drawing and sticking in pictures
Glue, scissors, etc
Picture bobk,
Personal toys

Course material plus additional Readers (3rd Yeor onwards)
3s TIor use by Teacher

Plannelgraph, teazlegraph, magnet--boards

-
=3

hite board -~ for use with felt pens, as a g reen or blackboard
1 charts (eg Dolphin and Nursery Rhyme Charts)

Pictures and Picture -cards

Bauipment for making large size pictures and for photocopying
Material for meking gomes such as "lotto”. Models and puppets
Overhead projector and tape-recorder

Record--player and

Picture dictionary

Song and rhyme books
4. Tor General Use

Frpendable materials
A class library
English games and puzzles

nvthing of visual impact ( which is of Bnglish origin, with which to
decorate the class).
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2. PROVISIONAI. SYLLARUS IN ENGLISH AS A FOREIGN LANGUAGE
SECONDARY 3CHOOL YEMRS 1.-3 — FIRST STAGE
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Pazes

General introduction 19

Objectives to be reached at the end 20
of the First Three Years

Lppendicesn
I. Grammatical Notions 21 .24

II., Vocabulary - Centres of Interest 25-26
and Semantic Categories

ITI. Irregular Verbs 27
IV. Conjunctions 28

V. Prepositions 28
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GENERAL IWTRODUCTION

In the Duropean Schools the ztudy of Inglish as a foreign lanmuaze is intended to
give the students access to o world-wide medium of communication and %o a ~rest
“heritoge of literature. Mot only should it develop the nupils! cosnitive powers.
but ot the same time is should zllow his personalitr to evolve and mature. It
should contribute to the broadening of the siudents' pnerception of the world of
reality through the medium of a different linguistic system, teking their individual
cand national needs into account.

International understanding cennot but be promoted by giving them an insight into
ogther attitudes and ways of life.

Specificelly the T-year course at the Buropecn School aime at ensbling the stndent

a. to understend generallyv accepted forms of opoken English as encountered
in evervdey circumstances

b. 1o spmeak the langueze ‘n o readily intelligible manner. This implies
an acceptably accurate pronunciation, intonetion and usage ;

c. to understand modern English writing o

d. to express himself in writing with feir accuracy and in accordance with
acceptable usage.

e. 1to accuire an insight ‘nto the .social and cultural background of the
English speaking world.

For practical purposes the 7 year course can be divided into an initial neriod of
3 years,in wiich thebesic structures of the languaze ~re assimilated, and =

further period of 4 yvears, in which ~ knowledge of more comnlicated structures and
idioms as well as some geueral notions of the literatures and civilizations of
the English -speaking countries are accuirec. ‘

Por this reason the prozramme has been broken down inton2 sections ¢ one for the
18t, 2nd and 3rd forms (Pivst Stege), and one For the Ath, Sth, 6th nd 7th forms
(Second Stage)*.

No section on methodology has been included in this syllabus. This reflects the
existng situation in the Iuropean Schools, where no co-ordinated methodology for
English as o foreign lansuoze teaching has heen developed. This treditional
absence is due to 2 gradunl divergence of methods over the vears resulting from
lack of contact between the schools, the varied approaches of the text boolks used
~and the different training of teachers of various nationalities.
However, this syllabus is subject to continuous revision and it is hoped that in
the near future consultations between teachers from the different schools, bringin
together their lons-standing and varied experience, will make possible the
production of agreed methodological guidelines for English as a foreign languaze
teaching.

o
el

e

ot
%

»

When more experience has been gained with the new situation created by the
extension of the old 5-year course to 7 vears, & svllabus for the Second Stace
will have to be drawn up.
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FIRST STAGE
OBJECTIVES TO BE REACHED AT THE ETD OF THE TIRST THREE YEARS

Genernl Remerks

t. It is important to keep in mind that this progremme is intended for
gtudents begimning to learn English at the age of 11-12, who will he 14.-15 ot
the end of the neriod. -

2. There ‘& always a difference hHetuween active and passive command of o lanmuare,
and between active expression and vassive understanding, which needs to he borne
in mind consistently in the teaching process. The scope of the studentfs active
skills will be less than his passive knowledge and understanding.

Lchievenents
The sltills mastered after 3 rrears should include ¢

2. The ability to wnderstand spcken linglish within the passive vocohulary
range.

In practice the student nav be exvected 4o show his understandingz by resnonding
adequatelyr within his active range of vocabulary.

b. The ability to speck Eaglish without serious mistakes of pronunciazt:on,
o

usage and gremm®r within on active vocabulory of ~bout 1,500 words®*). {See

Appendix II) ==

Ir proctice the stadent mav be expected to carry on a conversation with native
spealkers and express himsell on general subjects withi~ his spheres of interest.

c. The ability to read texts suitable to the stuvdent's agze -group. The
pessive vocabWary shovld comprise about 2 000 to 3,000 words, depending on
the individual childl's ability and lingristic background.

Ia practige the student may be expected to read intensively within his active
vocabulary, and extensively within his possive voccbulary. He shouvld
be able to retell, within his active vocchbulary, the contents of norrative and

descriptive prose within bhis spheres of interest.

d. The ability to write Inglish withont serious mistakes of spelling usage
and. grammzr within hisg active vocabulary.

In »nractice the student may be expected 4o write simple letters and short
compositions on subjects within his gpheres of interest. :



21 - EE/417/75-8

MPPENDIE I

GRAIPIATICAL JTOTIONS

it the end of the first 3 verrs the stvdent shonld %e familiar with the Tollowing

VERBS ¢
Verb Forms -- Prezent simple
Present continuous
Pagt simmle
Past continuous
Future
Conditional
Present nerfect simple
Pagt perfect simple

Imperative

Asuxiliaries ~have, he can, must, have to, may, do, need, used o,

ought to, should, shall, will, would
Patterns ~Negative forms

Interrozative forms

LRTICLES

NOUI'S
Countable uncountehle
Formation of »nlural -- regular/irregular
Gender

Connective particle ('s, s')

ADJECTIVES
Regnlar degrees of comparison
Most important irregular degrees of comparison
Comparison of ecuality
Much/many : 1itt1e/few ca little/& few : a 1ot/lots
Interrogative adjectives
Possessive adjectives (attributive and predicative)
Indefinite adjectives (some, anv. all, every, ench, both

Demonstrative adjectives

L]
kS
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ADVERBS ¢
Pormation
Position in sentence
Interrogative adverbs

Tndicative adverbs

PRCIHOUIS

s

Personal

Compound personsl {mvself .- etc)
Interrozntive

Supnortive (one, ones)
Indefinite

Relative (who, which, thot, zero)

NUMERLLS

va

Coardinal and ordinal

CONJUNCTIONS

(See Appendix IV)

PREPOSITIONS

(%ce Appendix V)
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EXAMPLES OF USES OF VERB FORMS LISTED ABOVE

a. Present simple

: M father works in London.
My father goes to the office every dav.
My father onens the door end enters.
b. Present continvous : My father is working in the gerden.

He is leaving next week.

c. Past simnle :+ His fother died vesgterday

T saw hinm two months ago.

d. Peast continuous * He wes working when I came in.
e. Present perfect ¢t I have lived here for five years now.
T heve lived here since 1970.
f. Pest perfect :+ He told me that he had bought a new car.
g. Future : T will heln vou.
e shall hove to zo now.
I an woing Yo talk to him to-morrov.
h, Ing-forms ¢ Running horses
Smol-ing ig bal for one's health,
I lile fishing.
I'm afreid of going there.
I want to zo shovnping.
She stopmed talking for o monment.
i. Present simple nassive ¢ English ig spoken 211 over the world.
j. Prst simple passive t He vag hit in the foce.
k. Pagt particivle used as a
predicative adjective : This cup iz broken.



SIMPLE STNTENCE STRUCTURES

2. oubject + verb

-

he Bubject + verb +
direct object

c. oubject + verb +

indirect object +
direct object

d. BSubject + verb +
adverb of place

e, Subject + verb +
adverb of definite time

g. Combination of c.. d. and e,

h. Immerctive

is Stroetures with adverdb
of indefinite time and other
adverb '

jo Ouestion tags
k. Object + infinitive

1. TImpersonal use of 'itf

m. Phraszal verbs

e

oa

2

e

ce

o8

e

o

..

oa

EE/A417/75-F

He jumps .- He doesn't jump -- Does he jump 7

gineing - Io he singing”

SELES Lo

slept - Hove I slept ©

He s singing -~ He isn't

I have slent - I haven't

[N

see him -~ Did vou see

You gaw him - You didn't
v him 7
They gave them their books.

He t0ld me his story.

He ig there.
She is in London.
Tomorrow I =hall leave.

I saw him yesterday.
I u,nt to the station at 6 o'clock

You sent him a letter from London lagt week.

Listen !
Don't do that !

Lett's go !

s eats

at seven.

They also wanted to talk about it.

>

He went home, didn't he ©

-3

He didn*t go home, did he ©

I vant him to go.

Ve sow him Zo.

- Itts raining.

I*Q like to look into it.
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APPENDIX TIT
VOCLBULLRY

The active vocabulary taught should cover the most frequent words and expressions,
always keeping in mind the learner's age .group. It ought to consist of @

2. the structural words covered in the "Grammatical Notions" (fAppendix T)

be the irregular verhs contained in~ /mnendix IIT and those resulor verbs
which form part of the centres of interest listed bhelow

¢. the content words related to the "Centres of Interest” {see bolow).

Mdjectives and adverbs may be taught in a2lmost any kind of cementic contexrt and are
. 0 <’ i p )
therefore not listed =ewarctely.

CENTRES OF INTEREST /AND SEMANTIC CATEGORIES

The list of centres of interest and sementic categories given below is not meant %o
be exhaustive. It gives the minimum which ought to be covered. The words siven
are only to be considered as eramples. This leaves ample scone for the ndividual
teacher to develop the vocebulary within this framework and to extend it o other

centres of interest.

Lecidents ¢ fire, crash. wound / to injure, to run over

Inimals : dog, horse, cat / to feed, to bite, to ride

Body : arm, head, limbs / to move to sheke, to touch
Business 1 company, office, cuntomer / to sell, to bur, to order
Calendar ¢ Eoster, March. holidey, month /%o rass, to speid
Clothes ¢ trousers, skirt, shoe / to nut on, to take off,

to change
Colours : red, pink, yellow /to look, to paint
Communi cations : rodio, letter, telephone / to dial. to ring up,
‘ to send :

Countryside ¢ farm, field, tree /fo grow, to plant, to feed

Economy” : job, tax, customs /to pay, to horrow

Entertainment ¢ music, theatre, fun--feir / to amuse, to dance.

to have fun

~Feelings ¢ havpiness, sadness, cquiet / to feel, to laugh, to cry
Food : bread, cake, tea /to eat, to drink, to cook, to boil
Forms of address ¢ sir, officer, lr Brown / to address, to ask. to call
Fruits : apple, orange, cherry 3

Garden : tree, flower, fence /to dig, to cut

Geogranhy ) ! country, coast, river / to ravel, to discover

king, parliament, law / to govern, to debate

(S

Covernment

e

st

Higtory )

o

oge, anticquity, peace / to irvade, to civilize

~ House window, floor, roof / to live, to clean, to huild
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Human heings t bov, man, girl. wife / to grow up, to die

Humen 1ife : birth, marriage, death / to die, to fall in love
Humzn relotionships : friend, enemy; toom / to like, to obey _
Illness : disease, prescrintion, cold / to suffer, to cure
Languaze : sneech, conversation / to speak. to pronounce
Low ¢ crime, prison, court / to judge, to arrest
Materials ¢ iron, wood, paper / to make, to produce

Measures : nile, kilometre, pound / to measure, to weigh

Militory * army, soldier, gun / to shoot, to attack, to march
Money ! salary, wages, venny / to earn, to spend
Relatives ¢ father, aunt, niece / to love, to kiss, to inherit

Reading and Yriting hook, pen, newspaper / to write; to copr

L0y

Religion : churoh, prayer / to »nrav, %o kneel
School : pupil, desk, blackboard / to learn, to listen,

to reveat
Senses ¢t noise, smell, sight / to see, to hear, to notice
Shopring : department--store, grocery / to wran up, - to bhuy
Sporte : Toothall, soccer team /‘to play, to run, to swim
Television and Redio ! programme, announcer; News / to broadcast. to watch
Time : dey, 5 o'clock, minute / %o tell, to read
Tools ¢ hemmer, scissors, stick / to work, to use. to hit
Towm and Village t street. corner, vuilding / to walk, to visit
Tovs t doll, model, ball / to plav

Trodes ond Professions @ doctor, plumber, teacher / to work, to repair

Troffic ¢ policeman, pavement, sign -post / to drive. to cross
Trennport ¢ car, bicycle, raliluay / to travel;, to return
Heather ! snow, cold, cloud / to rein, to snow, to shine



Ll

APPTITDTE ITT

TRRICULAR VERBS

to
to
to
to
%o
to
- to
o
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to
to

he
bear
heat
become
vegin
bend
bite
blow
break
bring

build

tell
understand

win

2T

forget

‘freeze

zet
give
Z0

grow

he
“hang

have

aear

hit
hold
hurt
keen
Ineel
know
ley
lead
learn
leave
lend
let
lie
1light
lose
make
mean
meet
overtake

EE/417/75-E

sit

sSWweep
swim
sWing
tear
throw

wear



APPENDIY IV
CONJTICTT OIS
if

whether
unless

so thet

90 ... thet
after
hefore
when

mntil

till

APPTNDIZ V

PREPOSTTICNS
above

about

across

after
againsy
along
among

at
because oI
hefore
behind
between
beyond

Wy

close to

while

gince

as Toom as
as iong 28
whenever
because

for

hothesoo and

either ... oTr

dovm

for

from

in

into

in front of

inside

o

onoosite

out of

RE/417/75 B

neither ... nor

ovtside
over
round
by the side of
since
throush
till

to
towards
mnder
urtil
up

un to
with
within

witlhout



