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DUROPEAN SCHOOLS - KINDERCGARTEN EDUCATION

INTROGDUCTION

in preparing this document the Working Party has been strongly
influenced by document 74-D-1710 and has retained much of
the underlying philosophy”

The new paper will be written in four parts:-

Part I covers the aims and philosophical hackground

“WPart II the various aspects of the curriculum
* Part III some prohlems which have specific relevance to the Eurcopean Schools
* Part IV lists some-useful items for teacher reference

PART I

1. Aims and Objectives |

In broad terms we are alﬂlng to ensure that all our children are given
the opportunity to develop their potential, physically, emoticnally,
socially and intellectually. ‘

In order to achieve these a humber of fundamental aspects need to be
stated and understood, Some children will be able to progress and
accomplish more than others, Some will be slow developers therefore

a major aim is to ensure that each child achieves as much as he is capable
of achieving. There can be no common level on transfer to the primary
stage but there must be certain common objectives which are constantly in
mind. These should include:-

{a) the cbjective of encourasing children to communicate through speech
This can be achieved both +brough the appropriate type and timing
of questions the teacher asks and by developing a guestioning
attitude in the c¢children themselves.

{b) the objective of developing social awareness e.g. we sit down to
eat, we share our things with others, we do not punch and fight,
we try to be polite, we keep things tidy etc, etc.

,
9]
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There are a whole range of skill objectives that need to be acguired
e.g. how to use tools and develop manipulative skills, to match
symbols to reality, to observe and listen carefully, to recognise
written words and phrases

(d) an appreciation of how a child's physical powers are developed.
This covers more than physical education and dance - the h@nd;ing
of paint rushes, musical instruments, dressing and undressing,
opening containers, pouring liguids, using construction materizls
etc. all provide opportunities for physical development

~~
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above all we should aim for sensitiviiy, spontaneity, and encourage
a c¢hild to be both observant and enguiring. These things can only
nappen if the teacher is aware that they need to happen and makes
provision in her planning to ensure they will happen.

* to be completed
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‘f) Education does not just mean the teaching of facts to a child., It
involves many other important aspects of a child’'s development,
Education is concerned with the whole of the child’s intellectual and
emotional growth, in which selfuunnfiacncp and the ability to

communlcatn with others plays a major role.

7

HWe should be encouraging pupils to develop a critical attitude to
their own situation and surroundings, not just in the European Schools
but in general as well., We should be aiming to stimulate the rﬁild“o
so that they improve their ability for independent research, which is
beth posicive and constructive. From the earliest stage in our sch
system, W@ should be encouraging and ensuring the pupil’'s devplonrent
and understandlng of different peoples and cultures., Opportunities
for studying other nationalities are a natural extension of the pupil’
normal social inter- action in the European Schools. Such experience
improve the child's ability to communicate with others, as well as
developing his self-confidence.

‘g) An auwareness of the vital part the child‘'s creative powers play in
both nis learning and overall development. We must constantly aim
to gilve the child enéouragement to express his personal ideas in
language, in the use of materials, through music and movement, indeed
through all aspects of his experience and learning. A child's
knowledge ean only be sirengthened and established when he is given
the opportunities to use and interpret his skills thraugh his own
creativity,

It is through the above aims and objectives that a child gradually becones
a more accomplished person. The more the world is opened up to him the
more he has to talk about, therefore his use of language is sitrengthened.
If we give him things to observe and compare he begins to be selective and
to make judgements, If he is made aware of the needs of others he will
acquire soclal graces, If he is set challenges, he has to think, reason
and use his skills., If we make an effort to point out the beauly around
him and make an effort to create an aesthetically pleasing environment he
is more likely to be discerning and appreciative of form, colour, shape
and texture and through this appreciation we help to nurture and develon
the child's creativity.

The Cnildren we Teach

It is not possible to include in this paper all that ressarchers have
discovered about the development of young children but it is important
that those who teach them should be aware of what has been written. In
Part 4 a short reading list has been included which will provide a guide
to the work done by researchers in various countries,

As has already been sald, children of the same aga differ enormously and
it is very important indeed that when planning a teaching programme account
is taken of this.

We know too that young children are 1ikély to learn more effectively from
real experience than from abstract situations, therefore it is also
important that they are provided with a rich environment and are tauvght
by teachers who are aware of the learning potential that can be drawn
from it.
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Finally, 1%t seems sensible to gear education of young children to their
dc*elapneatal age rather than thelr chronological z2ge., This notion need

not, except in very rare cases, influence the aze of transfer to the

Frimary school but it does highlight the need of an appreciation, knowledse
and ability by both Kindergarten and ]owﬂr Primary school teachers of the
vays of tpacHLAF in both departments., {See Part iil Transition Kindergarten:
Primary) .

Teachers, Assistants and Other Adults .

LN . .
The Teachers. » .Teachers of young children have a vitally important rgle
to play in establishing the foundations of the child’s educationzl life,
In addition to dedication, patience and love of children, they reguire i
have far ranging teaching skills and knowledge of chdldren. Initial and
in-service training of the right quality are essential and every effori
should be made by those administering the Buropean Schools to ensure that
training opportunities are available. The teacher with her assistant has
the overall r@%ponsxhllzty for organising the teaching programme and
supervising its implementation. They need to know the children as individuals
and not only be aware of their needs but alsc to have the knowledge, shkill
and determination to meet them. Basically the teacher’s job with mpn@wt
from and in paripership with her assistant covers the following areas

v}

‘a) Preparation of teaching programme and ensuring that edﬁcatlanai
opportunity is matched with ability.

fb) The creation in the school of a stimulating, atiractive, well
arranged learning environment.

¢} Honitorinz vrogcress of the children and using the m@ﬁlt&f‘m*

" system in determining future planning. This requires Turther
thought in order to achieve the most appropriate sysiem of
assessment and of re scording,

d) Aworeness of outside school agencies which play an Tnp@r%&ﬁ pary
in both the welfare and education of children, and to know how to
nake the best use of such links. These include parents, the social
and medical advisers and a host of other educational contacts that
might be available locally.

The Nursery Assistant. To enable the asslistant to suecessfully undertake

her very important rdle of supporting the teacher it is imporiant that she

is apprﬂpriaﬁely trained. Essentlally the assistant works in a complementary
capacity aiding the implementation of the policy and decision making initiated
by the teacher. Her role also includes relieving the teacher of some non-
pedagogical tasks but she should not be employed exclusively in this fashion
The assistant often has special skills or talents of her gwﬁg e.g. in art,

craft or music and the teacher should encouramu the use of such skills with
the children, More generally the work of the assistant wzil 1n<iudm the

supervision of groups and help to individual children who need extra activities
or reassurance. She can foster communication skills by joining in organised
play activities, asking the right question at the right time. She can assist
with listening skills and the child's awareness of the warld around hin.

She can also help in directing and channelling children’s play into purposeful
activity. Finally she is above all an extremely useful second pair of ears,
eyes and hands helping to support and extend 21l the activities of the school
day.
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“he Parents. DLvery cpportunity should be taken to esteblish close links

with the parents., Not only do they have knowledge and often skill

ore 1nua1uable to ouwr teaching, they also have a right to be ke £

about their children. Harmony between home and sch@al ‘ig an essential
ingredient @f successiul child development,

In genera¢qterms it can be agreed that if parents are helped to have an
interest and knowledge of how their children live and work in school they
are better able to match home and school attitudes and rules az well as to
mive specific help at heme on the work their children are covering with
their teachers. There are several specific ways in which schocls can
establish fruifful relationships. ’

h

A pre-school policy should be drawn up which i includes visits by parents wit
nge

children to see the school at work. There should also bhe an agreed excha
of written information. On the school’s part an information sheet should he
sent to all new parenis giving them some idea of what happens in school and
what is reguired of them to help their children to setlle down happily. -
convenient system is also required of collecting information from parents
which will alert teachers to problems and help them to understand and know
children nore readily. Such information would include a note of any pre-
school experience e.g. atfendance at a childminding centre, relevant medieuL
hiot@rj {poor eyesizht, or hearing, speech problems ?u@} Contact infor

ation in the event of emergency and any other important or useful ﬁabterUa

Is is strongly recommended that an agreed proforma is drawn up for use in the
Buropean Schools.

Home visiting by teachers should be considered if other contacts fail.

Parents often feel less inhibited in their own surroundings and visits to

the home can be tnvaluable in some cases in getting essential backrround
information,

Yhen the child actually starts school, liaison must be mainitzined. Feetings
nust have a purpose otherwise interest will flag. "Broadly speaking,
meetings fall into the fellowing categories:-

-

ca) Informative - to give parents either information about their

children or about the materials and awp&ra*u“ used in the classes.

There should also be a meetlng concerned with transfer from
Kindergarten.,

LN
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Educational - these should if possible include some practical
involvement as well as discussion, The topics are far ranging,
invelving the actual use by parents of materials used by chil drmng
talking about and handling books, talks on educational topics

e.r;. child health, children's outside school interests and
experiences, TY. etc. etc.

N

{d) Working Parties. Farents are usually pleased to help
and working parties ar= useful not only as a result o
ractical benefits but also as aneoiher way of impzoy
her relationship The type of involvement :
things as covering Pnd *epairing books, m¢k1u;(ap:ar*tusf repairin?
toys and helping on outings.

/7
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in some countries perents are aciively involved in classroom activities,
reading to children, helping with cockery, needlecraft, music etc,

Often parents with special interes ts; hobbies and Jobs share thei
and knowledge with the children. Perhaps in the future this coul
becone a feature of ouwr Buropean Schools.

oo
P
o
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The school has a duty to make perents xeed they have a role to play and

to keep them well informed. Good parent/teacher relationships always
benefit the child. It must of course be up to the individual teacher and
the school to decide how far they are prepared to go to develop those
relationships. At a minimum however all schools should meet parents to
dwbcuuharzagxebs of children and invite parents into the school for

various fétes and other events., FParents for their part should be pzeﬁarci
to help their children and the school by ensuring the school is aware of
problems if they exist and to cooperate fully when the school asks children
to bring materials. to school for projects and other work,

The Importance of Environment.

A ehnild not only learns from the things he sees sbout him, he is stimulated
by those things into wanting to learn., He wants to explore the world
around him and this urge for discovery becomes the driving force in his
education, In addition a child is greatly influenced by the qu%l¢nw oF the
things which surround him therefore it is important thal care is taken by
the teacher to aim for gquality in her presentation of malterials e,gz. the
well arransed bowl of flowers, the potlery that has a pleasing shape and
texture, the plcture that is carsfully mounted sic.

In thinking about the environment thought must be given to those things
which immediately surround the child - the classroom, the school and iis
prounds, as well as the use of the wider enviromment beyond the school site

i)  The Classroom, What is displayed within the roon should be thourht
of from three different standpoints (i) the display of quality i.e.
children's own work, plc?ures and works of art likely to appeal to young
children, collections of things chosen for colour, shape and texture that
children can enjoy .ii } things to refer to e.g. words, phrases, numbers,
colours, birds, trees, people who work for us etc, . ‘iii} Lnltzatin”
displays, e.g. things to do and find out about - sinking, floating -
growing things -~ keeping pets etc,
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Bach of these types of disPlay should be given a share
- one should not dominate more than the others,

In addition the room itself should be arrangzed to provide various work,
activity areas. These should include:-

-

"a) The Home cormer. The materials for "home play” should be far
ranging always bearing in mind the most useful are those which
encourage the children to be both imaginative and creative.

The home corner principle can be applied to other situations
e.g. a hospital corner, a shop, a bus, a submarine, an Aladdin's
cave etc,

—~
o
Ny

The Library corner., This in addition in collections of books
attractively displayed and readily available, should be suitably
furnished with carpet, table and chairs or scatier cushions,

1,

f¢)  Art & Craft corner, At this stage.children should have expsrience
of a wide range of materials. Clay, fabrics, wood, paint etc plus
a collection of junk material for model making should be available.

t is important to have a range of tools to work with and appropriate
surfaces to work on, The easy avallability of tools and material is
also vital.

<
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’d} Observation & Investigation corner. There should always be
an interesi table of some kind., On occasions the materials mirght
be natural e.g., plants, stones etc. At others man made - an old
watch and other mechanical items, a display of dells, or things we
measure with., Generally the items sh@uld be things the children
can handle az well as observe,

/e) lusic corner. This should have sound making ltems of all kinds,
some home made, some commercially produced. HMany children given
the opportunily are able te create their own sound patterns Jjust
as successiully as they can use paint and other creative materia

h

'f) Construction cormer. Children need experience of putting things
togethery . There is a wide range of consiructional toys on the market
{ jigsaws, blocks, lego etc). Use also sheuld be made of non-commercial

materials as these often make greater demands on a child's instinct
and imagination.

(e} A Fathematics mabl Can include a range of apparatus $mr counting,
matching and m Qurlng, Water and sand are two of the most imporiont
materials, Much which is mathematical is also a01@ntlzlc 80
opportunities for scientific development should be looked for -

. cooking is an example of this.

s

"n) Personal Space. A child needs to be encouraged to look after his
possessiong and have scmewhere to keep them. Within the classroom
each child should be provided with an area of personal space e.

a drawer or a box.

o
cfse

Above all the teacher should be making the classroom interesting and
orientated to things for children to be involved in. IDressing up clothex

and make-up, toys of all kinds, transparencles and viewers, records,
tapes, radio and T/ can all play a part in classroom work.

2)  The School and its Grounds.
It is equally important to make the school and its grounds as stimulatin-
and attractive as classrooms themselves, both can and should provide
excellent learning and teaching opportunities. If space permits work of
the different lansuage sections can be displayed for others to see and
p@rhaps as a means of spreading good practice., There could alsec be
displays of materials to 1n1t1até project wcrk across the school as a
whole, Fictures, charis, bowls of f{lowers, interesting and colourful
textiles, varilous ceramics etc can help to foster an appreciation of
beauty.

The immediate cutside zrea can be used in a variely of ways nmade easier
if each classroom has ready access to the out of doors facilities and
large windows for easy cbservation. Things can be grown, birds, plants
and weather observed, large scale buildings erscted, e.g. a wigwam, a
log cabin ete., a sand pit dug and a climbing frame built,

The playground itself provides the space and surface for a range of
suitable activities., Here children can develop their physical coordination
and skills, running, sk;prinbﬂ hopping, catching etc, They can learn to
play games together, master the use of large toys such as pedal cars and
scooters and learn in safety the highway code. The playground with the
addition of lines drawn on the surface and a few 3D objects can become

an area of fantasy - 2 ship on water, a rallway track, a large house etlc,
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Cordens and gafdex@ng are also invaluable ~sery education. The
children should be encouraged to pm Loar ¢ and observe and meas
the stages of srowth. They will also 1earn how to care for a gavden,
the nced to work with each other and handie tools in the right way. In
a garden too there are cpportunities to see at Iirst hand other living
creatures, those that live in the soil, under stones, on the Fol:agﬂ etc,
Nesting boxes, a bird table, a bu %turxly rarden are specific ways o
encouraging wild life to show itself and widen the children’s ?nccia@”e
of the natursal world.

and play should not
own right. A grassco!
to play games and dance@ trecs
t cut fantasies, sre all
sion to the chilﬁ s

The sheer Jjoy of being ocutdoors with spac
be underestimated as a benefic al experienc
area on whlchﬁwe sit and Alﬁten to oto*w@
and bushes to hide hehind, places to cimb
important outdoor facilities which add a dime
educational development.

3) The Wider Environment

The wider environment should alsc be utilised. %ithﬂ the school itse
there are ancillary services such as the kitchen and the buildings ouislic
the Kindergarten in which:there are new and exciting things to see and
learn about, Visits to the zoo, places where nan works: in the town, on

the farm, the railway station, the airport, the fire station stc. are rich
sources of wider experience, Through these experiences a child's eyes are
opened to the world in which he lives, Lot only does he experience the
wonder of nature at first hand as he walks through a forest and the reality
of the need to take care as a busy road is crossed but he iz being miven the
opportunities to broaden his interest and knowledge which then provide other
ways for the teacher to extend his language, and give him a deeper undor-
standing and appreciation of size, colour, shape and the properties of
materials,

éddailcnallflt would with the help of parents be possible for a class to
sperd a snort pericd away fromhome on a trip outside the iﬂﬂeﬁudug
environment, The important aim is to awaken through the enviroament a new
rznge of educational experience,

Orranisation and Monagenment.

=

It is vital to ensure that there is sufficient structure in the planning,
organisation and supervision of work io enable children to learn and widen
their experience. It is necessary to relate this structure to the types
of acti¥ity covered, and to the materials needed to cover them. Ye need
to think also about planning on a short time scale e,g. Tor s single day
and the longer term planning over a month or several months,

o

The ranze of the actual content of the Kindergarten curriculum is contained
p] <
in Part II of this document. Here we are only concernsd with the ways we

4
put the curriculum inﬁo operation. Similarly the importance of the
environment has already been stressed in relation to what should be included
but not on how the ngue“lals used are managedg and why ~ithey are there.

A rich emvironment is only useful 1 the teacher direcits it to
objectives. One objective might be to sﬂt a si&mdcxd.gf axcell
presentation that will hopefully te reflected in the care the

e
themselves take in doing their own work., A second wbge tive could
stimulate thought and ideas but a teacher needs to be clear

thoughts and ideas she is aiming for. The aim might be to wide
kmowledge and experience or teo helghten ob ervgﬁieﬁai powers
Much can be achieved by posing the right kind of questions e.p
if,..7 How many ways can you do.,..? Why de yé; Lhznmagsgsa
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In planning work one must be clear on the types of learning situations we
intend to employ and what needs to be done to ensure success, Youny
children learn through the following situations:-

s

‘a) Free play
‘b)) Interpretative learning
ic) Directed learning

Free Play. This learning situation is recognis&d a5 being the most

important at the Hinderparten stage. Pcwpve unless the teacher is aware
how best to manage free play activit 100. uch @f its value can be lost and
even result in time wasting and loss of 1 o8 control.

et

Play activities must be orranised. The organisation might involve no nore

than ensuring that the right materials or apparatus is available or the
number of children who can play happily and comfortably in a particula:
space is not exceeded, Free play covers a whole range of situations and
activities too numerous to list but from them we should be expecting to
achieve the following developmental aspectsg-

a) Learning to respect others e.g. helping each other, taking turns,
sharing etc,

‘v De veloping lansuage sechange he teacher must ensure that
conversation is arising and this 1s bvest done by prOVIﬁln” the
materials and situationg that demand the use of words.

{c) Developing physical skills by providing things to handle or things
to clinb, Jjump over etc.

’d) Developinz spatial skills

“e) Developing creative skills - materials to build with or mould ‘o
a des

ired shape.

Interpretative Learnins.

This aspect of learning involves greater teacher iniluence than the free
play situation. Interpretative learning is based on the setiing up of =
series of challenges which are to Le done or interpreted by the children

at their level of understanding and ability. This type of learning involves
both creative and investigational activities. The learning itself arises
from the teacher focussing the child's atiention on a glven range of
materials or situations and asking open ended questions such as "how many
ways can you £ind?", "tell me what bhappens if?", "why do you think this or
that happens?’, "can you show me how?" ete, étco

Such situations can be related to physical, constructional, mus

ical,
mathematical, scientific and artistic activities. The important feature
of 211 such glfhaulﬂn‘ is the encouraging of children to put thelr own

interpretation on the learning.

Directed Learnins,

in the Kinderpgarten programme there must be an element (at all stage
vork which is initiated and directed by, the teacher and this will in
the acqu1u1t1 n of certain skills., There will be times when the tea
decides what will be done and how: just as there will be times when the
ideas come Ifrom the children themselves, Direc ed work is greater as the
child matures. Examples of direcited work include such ihings as listening
to set pleces e.g. stories, poens, rhymes, music ste,, to follow instructio
for a game, a dance, or making a cake; to do a particular piece of art or
other work e.g. paint a picture of your mummy, make a rockei, bulld a fower
collect autumn leaves; doing classroom chores s.g. feeding the animals,
glving out materials, collecting things in and tidying up. Then there ave
the skills to be learned which enable a child to be creative and express
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his ideas, thoughts and develop his abilities,
iz rightly concerned with the preparation for 5'1
the learning of the skills themselves. However it nuaﬁ ba rac&gniﬁed that
for some children it would be wrong to delay. We must ensure fundamentel
skill objectives are kept in mind. TFor example, children require to
develop:-

~

languarze skills in speech and pre=reading and pre—writing activities.

observational skills

Hanipulative skills

discriminatory skills ‘relating to colour, socund, sm

rreater soclal awareness .

FPhysicalslkills

mathematical ski
conservation e

4
fad
e
ci
O
s
Q
s
a?

.

Mmoo oo o

ls of counting, maiching,
c.

1
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Crouping

It is important to be aware of the reasons for grouping children and for
what purposes or activity one form of grouping is more productive than
another. ‘hen is it dppropriate to deal with the class as a whole?
Listening to stories and music are good examples of this, Grouping is
undertaken for many reasons., It may be just to ensvre that ceriain scarce
materials or apparatus are used effectively. However it is also done to
give teachers opportunities to give more concentrated attention to those
aspects of learning requiring close supervision. There is little to be
gained from having four different activities if all four cannot operate
without the teacher’s presence and atiention. Therefore in considerins
crouping it is first necessary to think about the organisation on the
following lines:-

“a) From a list of things we are going to teach, proup the programme
inte those which fall into the categories of:i-

u

3) class activities
71i) group activities
f4ii)  individual activities
'b) Sub-divide the group and individual activities into iypes
requiring:~
(1) little or no immediate supervision
731) the teacher’s support and intervention.

‘¢) Finally the teacher has to decide
of groups able to progress with 1
will reguire her intervention.

Crranisation of the Day.

ten work is that
aveilable to ther

The fundamental requirement of mll hinuo
during the day children know exact

-J’

never in the position of not knowing whui they can do, Firsi ihiﬁg in
the morning they often arrive at different iimes so they need to have a

cholice of activities to do,

It is desirable when all are present to draw ihe s together for a

time to glve opportunities to talk, listen and This time might
(%] 0

be used to exchange the children’s own news 1t or the teacher to

introduce material of her own,

A similar drawing together should take place at the end of the day,
perhaps to hear a story or listen to music or poetry.
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These two set times of having the class as a whole with the teacher does
not preclude other occasions of class activity. Several {times a week
the class should have FE /mmvcmeut or free use of oubtdoor apparatus. It
might also be appropriate to introduce a class topic on- cccasions.

The rvemainder of the day will be planned on group and individual ackivitices.
(see previous paragraph on Grsuping)@

Other points to take into consideration in planning the day are

a) The role of the assistant
° b) The need for "rest” time for some children bub not necessarily

o all. fi

L LN

Finally, organisation is often dependent on long term planning. Topics
and themes may involve planning for several weeks ahead.

Keeping and Using Records.

There are bound to be Wide differences of intellectual ability, physical
provess and bOC&dA/GmGt1®ngl development among the children. It is helpful
for the teacher to keep an individual record of the global development for
each c¢hild and pass on the appropriate information when the child transfers
to the Primary School. The relationship between primary and kindergarten
teachers should be such that the passing on of formally written rescords
should not be necessary., It is important bowever that the information passe
should include references to the followings—

{a) How the child has progressed in his work in the Kindergarten
especially with regard to language development and mathematics.
{v) Reference %o any special problems which might hinder a childis
normal progress.
{e) If any test meterial has been used a note of the findings.
PART IX

The Curriculum

Introduction. It is impossible to list all the things that might be
included in the Kindergarten curriculum as the whole range of lifets rich
experience is new and exciting to the childrsn we teach., One day they
might be fired by rockets to the moon, the next by the beauvty of a snowfllake
meliing on the hand. The basic aim is to encourage the children to bz more
aware of 1ife arcund them and help to unfold the wonder of it. As teachers,
we can help the process by making ourselvess-—

fa} more aware of the sources available
b) more aware of the children's own interests and experiences
(c} think about the enviromment we can create to stimulate and

proveke interest and excitement.

In order to plan the implementation of the curriculum the following
breakdown of broad sreas of learning is necesgaryie
7o Creative learning i.e. Art & Craft, Creative Language,

Drama and Self FExpression, Music snd Dance.

20 investigational learning i.e. Natural Science, Science
reiated to the inanimate, mathemabics, manfs 1life in
¥ H
the world. Topics.

3 The prepavation for skill acquisition in language, mathemalics
‘ and piavsical control.
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Alongside this broad programme emphasis should also be given $u the
on

child®s social development s.g. cooperats

=
with others, respsci for

people, things and oneselif (cleamiin@sa ebe) .

Some guidelines of the scparate areas of the curriculum are Iisted below
£ 3

but as Will be appreciated there are bound 4o be areas of integration

and ovebrlap.

1.

Creative Learning

(a) Drama and Self Expression. The activities should include role
playing and fantasy games. Wost Kindergaritens have 2 *home corner’
where éﬁi;dren assume variocus rmic,w In addition to home play, a
corner can be arranged o represent other situations e.g. a space
rocket, a garage, a shop, an underwater craft, a hospital ward etc.
The possibilities are endless for imaginative play.

Puppets and puppet theatres; flawnelgraphs or magnetic m@@r%*
model farms, rallway staﬁlanﬁ? streets, algo provide a rang
of possibilities for role play.

Movement and mime with or withouf music give opportunities fo

use the body expressively, %o inbterpret siories or ito create
imaginary situations.  Such activities can also develcp chservationa]
powers by encouraging children te waich or respond to the actions of
others., i

Dressing-up clothes, facﬁ paints, puppets and wasks are essential
items of equipment for role playing as arve percussion instruments,
tapes and gramophone records ebc for scund stimuli.

(b) Music and Dance. It is important that children should have
opportunities to make their own music as ”@Ll as listening o and
performing pieces written by musicians. Creative music arises
from play and experimentation with sounds made on both commerci
produced instruments and improvised ones. Simple sounds can %a
made from everyday natural and man-made objiects e.g. stones, wood,
flower pots, bottles, seeds, sand or gravel in ftin boxes

body movement and &yﬁ?@CIQ%AQ of rhythm pattern
children hear and get to know a repertoireof the
countries?® folk and dance muSiGs,

&

Moving to music freely or to set dances belps both coordination of
B I ;
iz

Every room should have a music avElV1Ly corner with a colection of

3 Husic ag a

sound making objects and simply operated tape player. :
i1 on pages 20/21 of

subject in ids own right is coversd in grealter del
this document.

(c) Creative Language. It is essential that in addition fo acquiring
the skill of langnege communication children should bhe encouraged and
stimilated to use their Mother Tongue in a cresabtive way.

As well as singing games and rhymes, children can improvise their own
2
songs and jingles.

Description is an important activity and every opporiuni
given to provide ways in which children can respond to iven
situation or object, This links very closely with @bo%rv vbional
development and making use of the child®s own inferests and
experiences., Imagination also provides & rich source for language
development. The childrenf®s own stories can be recorded on tape and
then made into simple books ~ illustrated by the child as a permanent
.

record for retelling to the clase or sending home.
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(d) Art and Craft., The handling of materials and making things plays
2 large part in both physical and imeginative developmeni. The field
of opportunity is very wide indeed and includes such technigues as
painting, collage, printmeking, modelling, constructivg etc. and
imwolves materials such as wood, threads, fabrics, clay, paper etc.
etc. All kinds of other natural materisls found in the environment
can also be used creatively - stones, shells, seeds, twigs, leaves
etc. etce

&% least one or two specific art acbivities should be available to

the children throughout each school day. In addition art and craft

is likely.to feature fregquently in other areas of the curriculum.

With young children it is the most fruildful way other than spoken
language of expressing their ideas. It has the advantage too of being
both an individual activity and one in which a group can work together
to contribute to a picture or display.

It is important to have the right tools and materials available.
Theze should take account of both large and small scale work. Fach
class should have storage boxes containing junk materials, wools,
fabrics, wood etc.

Appreciation of colour, texture, form and beauty should be aimed for.
At 811 times it is helpful $o have an attractively arranged display
set up by the teacher and added to by the children to develop these
sengses of appreciation.

Investigational Learning

In the learning situation it is more likely that creative and
investigational activities will be interwoven and it is only to
highlight the characteristics of each that they are separated in this
document. Children growing up are naturally curicus and it is
important to satisfy this curiosity and place them in situations which
develop their powers of investigation and lead to personal discoveries
and recording. ' '

At the Kindergerten stage the main areas of the curriculum which lend
themselves to an investigetional approach are Mathemsztics, Science and
History/&eﬁgraphy (Man®s Life in the World).

(a) Mathematics. In mathematics an appreciaiion of language is the
starting point for the development of lnvestigation. It is only
throogh the first hand experiences of everyday situaticns in the
child¥s environment that it is possible to come to an waderstanding
of abstraction. Therefore before introducing the children

to abstract numbers and mrasures the teacher wmust

ensure wide experience is gained of the *hidden?® mathematics that is
to be found in the classroom, in the scheol, %the town, the countryside
atc.



T
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Involvement and the possibility of understanding through
investigation can only happen if the teacher herself is aware
of 5= ’

Aa)  The source materials and situations which lend $themselves
4o mathematical discovery

()

discoveries.

Haterials and Situations:

Sand, waber, wool, wood, flour, stones, conbainers etc provide the
types of material which will involve the children in measuring
yp . E5 ¥
counting, matching, comparing, Qrw&ﬁﬁ snd classifying. From such
materials and others both natural and man made which children use
and see in the normal course of living arises a wealth of mathematice
language, e.g. relating to size, shape, weight, posiition elc.
Questions arise concerned with conservation of quanity, bhow much

M 3
how many, bigger, smaller, in front of, behind, up, down etc. An
appreciation of simileriity and difference leading inte groupings will
also be involved., ~ :

Materials linked specifically with play situations such as the class

shop, theé bome corner etc. is ancther way of leading children intbo
mathematical activity. Other potentislly usefud mathematical
experience emerges from growing things, keeping animals, observing
the weather. In fact almost every kind of activity the children
are involved.in both in and out of school has possibilities for
mathematical reference.

The success or faillure to use real 1life situation ¢
mathematical awareness depends on the teac hergﬁ ”zg“ig Yo
the children to moke the best use of Hai

most simple may be initially by the ri
how they are orgenised for use., Second] important wney
necessary to ask the right questions at the right $ime. Children
can and do learn a mreat deal when g Lven th“ f%@gd@m %ﬁ make
discoveries for themselves but ind 1
appropriate sharpens and widens ﬁﬂ& uﬂdez;uanawng a@d &xp@zlemaem

aice of materis

(b) Science. Science in the Kinaa;g
cbservation and investigation. &
separate part of the work and more @i%en ¥
other areas of the curriculum. AJW@& any 4
some basic sclience., Statbed si — « curdosity
of children 4o further skills ﬁf Fﬁ%ﬁﬁﬁLG&i&}, and Rr l‘i@@ and by
doing so leads them to be more awsrs and sensitive to the wo
surrounds them., Awareness and sensitivity are heighie
encouragement of careful observation which zrouses wonder
stimilates the child to ask guestionsl to meke comporisons and by
experimentation to seek and find solutions.

There are a number of ways in which teach
scientific thninking is developed in
must be clear from which aspects of
of situations sclence can arise. Obvious
scientific potential areze

ers osn ensure that
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(a) Cooking

(bz Locking after plants and animals

éci and and Water Play -
7/

d) Observation and discussion of natural phenomena
. e.g. the weather

283 Constructional activities

) The investigation and use of things mechanical.

In addition there are a host of incidental opporbtunities which can
be used to encourage questioning and investigation in a scientific
Way e Fef example, variocus opportunities can arise from the painting
table ralat;nb to mixing paint, ways of applying paint fe prevent
peeling. Whal happens when paint is applied do different materials
and surfaces.

Above all the teacher must prepare the way for success by ensuring
the right kind of eguipment and materials are available;, that the
oppodtunities for observation and the time to carry out observation
and experiment is there. If the young child is really going to look
at things in great Hetail, he must be given the time to do so.

The following notes extract some of the scientific opportunitiss that
might be followed from the children®s normal activities. It must be
stressed these are only a few of the possibilities and in ne way are
they intended to represent a suggested syliabus.

(a) Cooking. Measuring temperatures (hot/cold/freezing/boiling).
Weighing and investigating ingredients — ligquids, seolids,
issolving, mixing etc. Also through cookery children begin to
learn about health and hygiene and food values.

(b) Using Netural Phenomena. Direct observation of plants and irec
in their natural environment. Growing plants in the e¢lassroon
and cal¢ccw1ﬁg plant material (twigs, cones, leaves, f{lowers
seeds etc) for classroom displsy and observation. Simple
experiments with plants e.g. what plants need for growbh,
germination, how plants reproduce. Things we get from plants.
Animal life can also be observed both inside and outside the
classroom. It is important if living creatures are brought
inside that high stendards of caring are observed. Children can
discover at first hend how creatures reproduce, %he $¢0d they
need for growbh, how they move etc. Visits to Tarms or zoos give
farther apportunities for first hand observaltion.

() The Weather is always & constant area for widening a child's
scientific awareness., Hecording observations is commonplace but
the aim sheuld always ba o eucouraga questions and o devise
experiments and investigations f¢ answer questions. Sinple
methods should be QGVlSEi to observe and record e.g. containers
to collect rain, thermometers for recording temperatures, )
instruments to test for wind (e.g. feathers, bubbles, flags cic)
The following are some suggested starting points for discovery
work. ‘
Wind  Cen the wind push things along?

Hold things back? 3 How do these happen?

Lift things?

What does wind feel like? How do we know when it%s windy?
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Rain ‘“here does it come from?
i . . e
Is it warm or oold, clean

Snow and ice can arouse similar

{d) Sand and Water Play. All children should have access to sand

and water as well as a range of other inanimate mate « x»o%
only can the children discover things from the ma them-

5

selves (c.g. Hhe behaviocur of sand whon it ig wet and dry)
other trains of thought and limes of investigation might develop
e.gs walbter as o scurce of power, the use of bullding wmaterials
ete etc,

<

Construction. Through play wif
toys children gain their first

technology. Thus provide the child

(f) Mechanical. The classroon should contain famil
unfamiliar objects for children to explore
as old walbches and clocks, odds and ends o
an old telephone, a lock and key, indeed any
man uses which is mechanical.

o
4

Use of tools, megnifying glasses to emphasi
be associated with such experisnces.

Finally children should be shown at firet hand the cxoitement of
P s oFe o
b

science and technology around them. Visits fo the fire station,
the school kitchen, a farm etc. will enable them %o see familiar

and unfamiliar machinery in uss.

ilhat is imporfant is the role of teacher in
gain fully from their expericunces. I
right opportunities. The right que
children extend their thoughts and ideaz, c.g. ¢
along®es = = go up a hill « = = life something heavy? HWhal do you
think this does efc. '

(¢} HMan's Life in the World

An awareness of the waye in which man has live

he lives today can be established from an early
happenings from the past iz one sour
topic or centre of interest approach whi -
investigation is another. Already on page 1
to the educaticnal value which comes frow us
and wider environment. : :
to give some specific exampies of how

sacti

Lo

(i) Man in the Past. It would be pr
children learn something calle
they would have considerable d

happer

o S

enjoyed at this sge and can offen stimulate dramstic play,
painting, modelling and new language. deeing things from the
past in museums, old buildings, = ag interest and sxcitement
if these things are related to &

S bber T
day ibenms they know today
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8s» the toys children played with, %the clothes people wore

the way people travelled ebtc. Recollestions of things m&mmj

or grandma did when they were small is another means of f@V@athg
something of the past. Collection @f*%hlng% such as old
photographs, a candle holder, and other averyday things in use
in the recent past will help them %o appreciats change.

Manf®s Life in the World today. This offers & wide source of
learning experience. Themes sich as "The Family®, "The Scheol”,
“Holidays®, "Children in other Countries”, "Pecple who work for
ust, are titles that roadily relate to direct experience and
can be invegtigatbed in several ways by young children.

A %opic on the Ffamily can start with the people in and associated -
with the family - parents, grandparenis, brothers, sisters,
relations and frioends. It can lead to the house in which we live
and the varicus asctivities within the house and in the garden.
Comparison of domostic animals with wild animals could be a
further development or a comparison of fouwn living compared with
living in the country., Indeed with a 1ittle thought the
cssibilities for learning based on a family theme are
endless. '

Special occcasions on the calendar gives further opportunities
for learning about people and their way of life. These would
include festival days such as Chrl@tmaﬁ% A&ater@ bjﬁﬁhﬁéybg‘
mother and fathers® day.

Holidays open up possibilities for comparison of environments.,
Mountainous country, the seaside, farmland. Wooded areas etc.
Also the transport used to reach our destinatiors; boats,
aircraft, trains and cars, ‘

Jobs people do is another extensive theme which can have elements
of fivegt hand involvement and observabion. For example visits
can be made to the police sbabion, the fire station, a bakery,

a farm etcs A topic on people who care for us could be linked
with the hospital, the work of doctors and nurses.

Children®s way of life in other counbries yprovides the platforn
for comparison of customs, food that is mamemg clothes that are

’wgmm@

The value of this type of work arises from how the stariing
points are used to further the child's understanding and learning
alengside the value of the actual experiences. 4s Kindergarten
toachers it is dmportant to loock b@yand the oxperience and
channel the interest into art work, réle play, mathematical
understanding, widening of vocabulary ebc. In thess wayas we are
fPurthering the child®s abilidty to communicate his ldeas as well
as developing o knowladge and undersisanding of man¥s Life in the
world.
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Skill Acquisition

Most of the writing on the curviculum in &hﬁs‘gefsimn has emphasised
the need to stimulate the enthusiasm and int of children and
the various ways childyen should be encoura geé ts ammmuﬁi&aaﬁ and
record thelr ideas.

In ovrder to become proficient In communicating and controlling
movement, 1t is necessary as the need arises to master cart
It is true that many skills are acquired from the actual
in the experiences themselves. It is alsc true that the
skills in isclatilon or prematurely Is not in the best
child and it must rest with the individual teachers to §
the child is ready for skill acquisition. However, it is important
at the kindergarten stage to ensure that noe child is handicapped in
his progress thyrough failure to equip him with the necessary skills at
the appropriate time.

The range of skills to ba acquired in the early vears of 1ife is vary
wide indeed, but in this working paper attention i3 gilven to three mai
groups: (a) the skills assocclated with the developmeni and communica i*wm
of language. (b} the skills related to the understanding of wmathematical
concepts. (o} the physical skills related to movement and the handling

of tools and other artefacts,

(a) Development and Communication of Langua

It is futile to force a child too early into formal veading and we iting
but because of the wide diffevences in the innate abilities of children
there are likely to be some children before tvansfar to th@ pruma?y stage
who are both able and ready to read and write. Even with liung 2
more able children, care must be taken net to introduce rﬁaéing andg
writing prematurely . However, it is fundamentally wrong to deny children
the value and experience of those activities which pave the way for
successTul reading and writing achievement.

The major language development emphasis at this stage is oval - spoken
language must be given priority but success will depend on if
practice. The practice should not be dull and unduly
Learning and saying rhymes and jingles, using a toy
through puppets, telling stories from a sequence of
examples of a more structured approach to oval work
children bave gpecific difficulries in afﬁicuiﬁr‘a
to give remedial help through set exerciyes.
aim for is the stimulating of conversatiom throus
children's experiences. A valuasble aid to spesc
recordexr from which good and accurate patterns of speech can be he:
opportunities gilven for children to hear thelr own volces.

YRS are £
. In cases whe
: ssm‘,f be nec
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It is also vital to establish the value and-the excitewment of books.
Good quality picture books, interesting story books for reading to the
children, a range of simple books of reference, some poetry books, all
have an essential place in every classroom. However, the primer or
set reader is unlikely to enter into the child's experience until the
primary stage. There is much that can and should be dome in the
Kindergarten to preparve the way for formal reading and writing. This
includes activitles te develop a child's ability to discriminate
visually and aurally, the vecognition of svmbols, the development of
spatial relationships and correct eye movement - there is a range of
apparatus on the market to develop these skills. In a child’s day to
day 1ife, he is surrounded by symbols ~ road signs, prices of goods,
printed words on the TV screen, in the shops, on buses etc. The
teacher can helghten this awareness in the classvoom by using words
and aymbols for labelling and for those who are ready, the teacher
might also introduce pilcture and word matching games, writing simple
accounts of Interesting activities and experiences, thus preparing

the way for the formal veading of books at a latexr stage.



i
hht
o

B

£
[E14
S,
[t
et
Y
S
[o5
(9]
&
[
e

{b) MNumber work

in number work the sxperience of handling real materlals and working
from real, 1ife situations should predominaie (hildren are ab
superficial level able to deal with abstrastions long before they i
have acquired the real notion of pumbers. It iz of no value whatsoever:
to carry oul mechanical processes before understanding has been
established. Children require to learn frow praciical ﬂi@a&%i$n$ the
language of mathematics, o have plenty of practice in sorting and
classifying in order to sstablish notions of ﬁoazt@@m? hizag ghape,
sets and sub sets. They need to work with water, sand snd containers
to test for thems eivas sonservation of qaa&%&ﬁzeﬁm Tdeally it would
be valuable if with the help of a kindergarten teacher with an interest’
in mathematics a manual could be prepared to complement the new
Euro=Math schemes for use in all kindergarten sections.

Physxcal Skillss ; ,
The physical d@velepmen* cannot be separated from the intellectual
as a child needs %o have control of his wody movement in order %o
manipulate the things which aid khis learning. 1% could be said ¢hat
young children to a great degree think and develop with their bodies,

The main aim should be %o enable the child %o develop his physical
o

skills in order $o use them fully and widely to express himselfl i
2ll that he does. ’ ,
The following skills need 4
i) The development 2
ii) The development of a2 sense @f bm;@&aa@
iii) The ability to imitate and identify types of movement,.
iv) To zoquire coordination. ,
v) . To relate and collaborate with others in physical

gituations.

Many of the physical skills con be a
activities in the classroom, octhers
apparatus. For the latier an indoor
ranga of fixed equipment will g%<

&
3 m&?,}f’?ﬁ ’:;g, e ”’LX&&L

The development of physical s &iil ~elates o every ~“9@¢P Qﬁ a
child's education as well as h?“y&ng to ﬁ?@@ him Tit and

The Organised Physical Fducation Lesson

Each day children should have opporitunities to be actively i
in physical situations. OSuch activities should involve a b
vigorous movement and those which have eglements of greater
They will include movement with music and drama, opportuniiies i
slimb, roll, crawl, jump, hop etc. and %o acguire the ““11@5 of
throwing, catching, and using all kinds of small apparatus such as
balls, quoits, bats and ropes. Individual etercises and working in
_pairs and groups should be included to enable children %o work with

each other. Time too should be found fo highlight those sspecis of
hygiene and body care which help to kesp us healthy.
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Phveical Developmont related to other aspects of the Curriculum

Through all our teaching it is necessary to be aware of ithe ways in
wHich children can be helped to acquire greater physical control.

The use of pencils, crayons, scissors, needles, brushes and other
tools are skills to be acquirsd to enable the children %o achisve
success in their work. Modelling with clay and other plastic matorials
eutting wood, playing with blocks, beads, and doing puzzles are all
part and percel of physical experience.

In addition to monual dexterity and the development of the sense of
touch, we need to heighten the other senses. Sight and heaving for
cxample can be heightened by helping the child to be more aware of

the sounds about us and to be trained to observe things carefully.
This can be done both incidentially and through specific activities
such as listening to music, recognising patierns in mabhematice,
playing goames, matching words with pictures sfo. In 2 similar fashion
situations should De introduced te heighten the sensesof smell and
taste.

From all sense dovelopment activities the oppordunities should be
taken to widen language, mathematical and other knowledge. As with
all kindergarten education the acquisition of one group of skills is
invariably intertwined with other aspects of learning.

o Otrer Learning Exweriéncesw

(2) Literature. Through liferature, both modern and traditienal,
children gain a sense of their own culture and sometimes cultures of
other nations., Familiarity with stories that offen refliesct a way of
1ife and the ethics and values of a society give the children a senso
of velonging. It ie important that litersture of high guality is
selected by the teacher. ‘

Through stories and poems children are able to broaden and envich the
experience of the wider world and through their own imagination o
come Ho terms with fears and other emotions which they are unable to
cope with in reality. They are able to experience the emotions of
joy, fear, anticipation, excitement, even love and hate in the secure
knowledge that they can return easily and at any time to their normal
situation. They can also identify with charscters in siories and for
a time at any rate assume the characteristics of the person they would
like %o be. These opportunities to zstep inlto other situations and
other times help them to cope with their own growing emotional awaree
ness and can raise quastions for discussion about the moral values
accepted within society.

At a more practical level good literature introduces children to ithe
rhythms, inflections and patierns of their language in & natural and
enjoyable way and leads to the enrichment of vocabulary. By fosterin
a more active imagination it can alsc help them to express themselves
more creatively and eloquently.  Both poelry and sbories can be uged
directly as starting points for art work, music, drama, movement, and
in their own spoken and later written language.

w3

Cur aims as teachers should be o bring children fowards and
appreciation of literature and its pleasures which will in the longer
term motivate them 4o read for themsselves. The reading process will
be less arduous if they are already familiar with thoee fraditional
stories which often form the basis of first reading experiences.



(b)

In understanding and responding to literature children learn that
it can be an enjoyable tqg way aammunlait;un erperience - the auth
with the reader or listener - and not merely o passive one.

Music,

(1) Introduction

At the Kindergarten sbtage we should aim %o give opportunities for the
active participaition in the making and hesnring of msic.

In the beginning the responses will be phyg;@ai L.8, b0 Bing, to
play an instrument, to move or dance - these | wes will be made
both by individuals and in gToups.

teachars who are ﬁ%ngltzve @u tng n@ei ﬁ make music w
children. RBssentially this requires {a) a will iﬁgm@ﬁﬂ

and with children (b) some a’biliﬁy to pla
(¢) some rudimentary knowledge of simple keys whick
help in the making of clasoroom instrumenis. fn ad@ﬁ bion it dis wital

to provide a musical environment to sncoursge musical awarensss.
There should be a ramg@ of pitched and unpiiched @arwuﬁ%@»& instrii-
ments, an aubtoharp, etc. The music cornmer should alse include song
books for children to browse through, piobures of instrumenis and
instrumentalists, record sleeves and a collection of home made sound
making objects,

FPundamentally the wusical axpe?iﬁnce@ we give %o children should aiwm
to achieve the following:

(a) enable them %o discover and develop individual responses and
enjoyment.

(b} develop through listening gresier acocuracy snd powers of

discrimination

(¢) develop an awareness of the concepts of piteh, “hg&ﬁ%
timbre and intensity which provide the basis £}

acquisition of more specific musical skills.

The activities to aschieve the
and listening, Thess aﬁ%aVléi@@
creative work and some work which i

the curriculum {(e.g. science
are exclusively musical {maﬂnmg
muRic being played etc.)

{l.&f} .Lng

Singln@ iz the mest fundemcn
for the sheer enjoyment it glves.
traditional and modern songs gh@mii
should be chosen with cars with i wzt
children®s interests and axpwwi&nsaa

-

‘}'331@’&3 0T exanp
story or illustrabe how people lived and worked cen further the
children®s knowledge and understanding of 1*?@ in the world asround
them. As children bulld up arepsrioire they should be given the
opportunity to choome the songs they wizsh to sing.

P

The guality of singing can be improved by the tescher berself sginging

%o the children as at this age learning is y%am “11# through
imitation. Drawing attention o how melodiss that move up and down
the scale, how sounds vary in level and leaghh, 2nd choosing pi
with distisective rhythme and spsech patierns ﬂ@gﬁ to dave z@w & sound
bage for musical apprecistion. Children should be :

,ﬁe‘




e

encoursged b0 sing in small g”www% bec
chance of hearing %%@mﬁ@$v 2 bhan in a nos
The oppordunity of cresting 1@§ﬁ OWHR BONE
80 long as the %h@m@ﬁ are kept to a wﬁm;%@

(111) Using instruments.

At firet opportunities must be glven %@
various sounds instruments can. mm%a@
as play with sand, water
creative work 1z developed.
which are manufactured (e.s
Insbrumental muslec m ;
wall as forwmal and dire

panying of setl
diseipline. Creative wor

tevbures which the @ﬁ &r
abstract or linked

be remembered that crest
imbervention « the children
encouraged to ten to each @%kz
together.

hav@ &

acover for themoelves the
play® is as b
T i

basis

ﬁgaﬁﬁ pas
can be

(iv) Listening.
Lz%%%mihg carefully is essential
ﬁ%%@h@&@ﬁ span of young children iz

%@cﬂm@l@gﬂﬁ@i age the ta@ﬁ rwf»yﬂ
@%ﬁ% of %he young child¥s 1
gained {rom %%&@ Eiv@ ilﬁ*
dominats to

?&ﬁﬁ%mﬁ

gtogpe child be m@&
ﬁm g0 both cres 4y

ear
and

¢ith drama
o et o
come 4o ﬁ@wmw Wi

fears,

s BhC,
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Social and Moral Training

JIt is not an overstatement to say that the ssecial and moral training
Gf children should be given at%enﬁlan throughout every day. It is
in the main something to be caught rather than taught bah it does
require awareness and sensitiviity from the teacher to ensure thai
opportunities are not missed Yo encourage children to Qe&@mé good
members of a community and this encoursgemont is not marred by loss
of dignity for the individual. : :

Children coming to school for the first time have usually come {rom
an environment in which contact with their peers has besn 31m;tem and
attention given to the roguirements of the individual exclusive. One
of the most difficult problems %o sclve is the acceptance by the child
that he is now a member of a group and in order to achieve harmony and
pleasure he will need tc consider the nseds of others and relate to
them.

It is not derirable to draw up a specific tralning programme as the
learning is assocciated with all &ﬁp@ﬁ%% of school life and cannot be
satisfactorily isolated as somcthing %o be taught Bt s particular time
in the day. However it is possible %o identify some . main issues which
ghould be kept in mind by the teacher and her assisbant throughout
their contact with the children. Alongside the generalities are
likely to be some basic rules but thesé should be kept to a minimum
and in the main be established to ensure that children are not at risk
eos walking not running in certain areas or G%Pﬁaiﬁ‘ii%@ﬁa« In
general the following issues should receive considerations-

‘ﬁj

(i) The acceptance and uwnderstanding of other chi
not talk the same language, have the same colon
behave in an acceptable way.
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The aims of living and working with obthers should

notions as ¥ Y,lp‘f?“uin%ﬁ? shayring: waiting ones ’?&f"‘l
use a parbicular plece of Lqu$ﬁmenc@ accapting the
sometimes one has to relinguish something eto. ato.

(ii) Te ensure that the needs of group harmony does not violale
the personal development of the individual. It is imporiant
to give opportunities o express personsl opinion, to be sble
at times to withdraw from the group and work alone and %o
scope for the dovelopment of :

(1ii) To learn that some of the 1
more restrictive aspecis of
that life in general can opse
e.g. manners at table, toile
respecting equipment, plants and a
and putting theom away, good manners

2

Finally, it is important to instil in the children
issues, but agaein net in a formal way. I is o lengthy bus

trying to establish right from wrong. Teacher example plays a 7
part and in particular her own attitude to matters of a m&yal nabure

From the schoel curriculum itsclf examples will arise naburall;

from the literature we choose to read to the chiltdren ~ ¥rom

contact with our environment and seeing first hand how man uses

it - from the way we care for animals etc, ‘

The example set by adults and the care and uﬂ@ﬁrﬁ%%ﬁ&iﬂg we give Lo

(=3

children form the foundation of sound social and moral training.



